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Talking and listening are the key elements in the collaborative learning strategies 

suggested in the reading and writing booklets. These skills are enhanced during these 

lessons as there is complete inclusion of pupils and equal participation.  

Key point: Teachers should be aware of how much they talk during a lesson 

compared to the percentage of time where pupils are talking in small groups. Pupils 

learn how to talk and listen effectively by working together not by listening to the 

teacher. 

Before, During, After: Divide the listening section into before, during and after talking 

and listening and provide strategies for each part of the section.  

 

Before listening 

Explanation 

Always introduce what they are going to listen to and what will be required of them 

after they have listened. You may choose to help pupils by giving them a synopsis of 

what they are going to listen to. Pupils can focus better if they know what will be 

expected of them after the listening exercise. E.g. ‘after you have listened, you are 

going to work in groups to create a power point presentation to show what you have 

learned about this topic’. 

Prior knowledge 

Make links to and allow discussion of prior knowledge. This will help pupils understand 

more of what they hear. 

Key vocabulary 

Pick out a few key words contained in the text/film and discuss their meanings prior to 

reading. This could be done in small groups or with a partner. 

Use Quantities 

E.g. ‘I want you to listen to find 5 reasons why the country went to war.’ This helps to 

focus pupils’ listening. 

Questions 

If pupils are to answer questions, allow them to read and hear the questions they are 

going to be asked before they hear the text/watch the film. Questions should be 

displayed throughout. 

 

 

 

 



During listening 

Note making 

Provide support by giving pupils headings to write notes under. Where possible, these 

should be written in the order that they will hear the information. 

Group note taking 1 

Take notes collaboratively under different headings. Some pupils could take notes 

under one heading whilst others may cope with two or three. After listening, come 

together as a group and pool notes to make one complete set. This can be 

photocopied if the group need the notes for later. 

Group note taking 2 

The teacher divides up the headings so that each person in the class has one under 

which to write notes. This means that they can really focus on listening to the 

remainder of the text. After listening all the pupils meet up with the others who were 

writing under the same heading. They compare notes, share information and update 

their own notes. Groups rearrange to have one person per heading together. Each 

person shares their information with others in the group. Pupils can listen only or write 

notes if they choose.  

Listening twice 

When using audio or visual information, allow pupils to listen to it twice to fill in gaps 

that are missing. All pupils benefit from hearing a text twice but if time does not allow, 

poorer writers may listen to it again instead of writing a follow up along with their peers. 

Noting words 

Encourage pupils to write down words they don’t understand, as they are listening – 

these can be clarified before the second hearing.  

Notes in different formats 

Allow pupils to choose how they make their notes. Some may prefer to make quick 

sketches or diagrams but they will need to be reassured that that format is OK. 

 

After listening 

Recall 

Groups discuss what they have heard to fill in the gaps and help clarify understanding. 

The teacher may want to guide pupils’ discussions by posing a few questions. 

Class summary 

The teacher can ask volunteers to each summarise a part of what they have heard for 

the whole class. This will help struggling pupils to understand the content. 

 



Key words/phrases 

Clarify words or phrases that may not have been understood, after the first reading. 

Recording 

It may be possible to provide the listening task in a format that can be taken home to 

help with homework or as a study aid. This is a very effective way to support pupils 

with literacy difficulties. 

 

Talking 

In groups: To facilitate purposeful talking in groups, set concise rules and guidelines. 

These should encourage inclusion of all within the group and the valuing of everyone’s 

ideas and opinions. These rules are shared and discussed before talking and followed 

closely during talking. Many pupils come from primary school with a good 

understanding of how to ‘play’ these roles.  

As a class: When answering oral questions, a pupil with poor reading skills can find 

it daunting if the teacher is directing oral questions to the whole class about a text. 

Some suggestions are: 

 Allow think time. 

 Allow the pupils to discuss the answers briefly in pairs. Feedback will begin with 
‘we think…’ which takes the pressure off. It also helps pupils to retain the 
information better as they have been ‘teaching each other’. 

 Ask open ended questions to allow them to apply their knowledge and justify 
their opinions. 

 Consider all answers if their idea can be justified. This teaches the pupils to 
appreciate others’ opinions. 

 Have ‘no hands up’. The use of a other signals may help all pupils to participate. 
E.g. thumbs up if they think they know the answer, level if they are not sure and 
down if they do not know. This allows the teacher to ask a pupil when they are 
confident that they know the answer. This helps increase the self-esteem of 
poorer ability pupils as it ensures opportunities for them to experience success. 

 If they are unable to answer a question, perhaps allow them to ‘phone a friend’. 
 

Shared literacy targets and strategies 

Literacy targets may be agreed between the pupil and the SfL team or the subject 

teacher. The pupil would benefit from having the same targets in all their classes, 

rather than different ones in different subjects. Pupils could keep a target card or book 

that could be shared with their teachers from class to class. Alternatively, a list of 

targeted pupils is updated weekly/fortnightly showing the literacy skill that is being 

focussed on. The strategies being used to support that pupil may also be included. 

This list is kept by each subject teacher and can be referred to prior to the lesson. It 

could be used as a literacy profile to track improvement. 



NB: The target(s) would continue to be shared with the pupil and progress discussed. 

Some schools may choose for these pupils to keep a folio of one or two up to date 

pieces of work from each subject. This may help with consistency across the 

curriculum. 

Pupils on the autistic spectrum 

Collaborative learning 

Some pupils do not like working with others. Here are some tips that may help:  

 Always give the pupil their own copy of everything and allow some element of 

choice (e.g. colour of highlighter).  

 Allow these pupils to stay in their own seat when others are moving to form 

groups.  

 Don’t force them into a group. Assign them to a group and allow them to join in 

when they feel able to. Alternatively, negotiate a time (‘how long do you think 

you will be able to be part of the group?’) and give them a timer.  

 

 

 

 


