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READING 

 

Use collaborative strategies 

This is a very successful strategy and can be the easiest and most effective method of 

inclusion. One of the reasons is that, by the first year of secondary school, most pupils will 

already have mastered the skills of collaborative learning and will be used to giving and 

receiving peer support. Another plus is that all pupils are treated the same. 

Pupils work in mixed ability small groups [3-4 per group]; working towards the same goal but 

each with a defined role within the group. The text is read aloud by some or all the group, 

each group reading quietly at the same time. 

 

Taking responsibility for their own learning 

Ask the pupil how you can support them to read the text.  Pupils increasingly want to take 

responsibility for their own learning and they are often the best judge of what can help. 

Before, During, After  

Divide the lesson into before, during and after reading and provide strategies for each part of 

the lesson.  

 

Before reading 

Recall 

Begin the lesson by recalling, as groups and then as whole class, information learned in the 

previous lesson. This helps poor readers relate what they know already to what they are 

about to read. 

 

Teach reading strategies 

It only takes a few minutes to remind the class of what they should do if they cannot 

read/understand a word or phrase: give reading clues– sound it out, read the whole 

sentence, look for clues e.g. capital letter, words inside words, highlight the word and come 

back to it later, split the word up, use a glossary, ask a peer. If all else fails, use a dictionary. 

The pupils will probably come up with more ideas. 

 

Seating 

It seems obvious but make sure poor readers are facing the text and are not ‘side on’. 
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Oral Synopsis   

Give poor readers an oral synopsis [blurb] of what they are about to read. This helps to put it 

into context so they can tackle unknown words. For example ‘We are going to be reading a 

passage about how volcanoes are formed and why some erupt. It gives examples of active 

volcanoes in the group of Islands that make up Indonesia.’ You may decide to give a fuller 

explanation to the poorer readers whilst the others are reading independently.  

This teaching method is an effective learning tool for all pupils 

 

Prior knowledge  

After the teacher has given a brief synopsis but before they see the text, the group discuss 

what they think they already know about the topic.  This is written in note form by the 

recorder of the group and revisited at the end of the lesson. From this, they may also decide 

what they want to find out-this helps the teacher to develop the lesson to meet their needs. 

 

 Prediction 

After the teacher has given a brief synopsis but before they see the text, the group 

independently brainstorm which subject specific words may be in the passage and discuss 

their meanings. Allocate a short period of time e.g. 4 minutes and ask each reporter to 

‘feedback’ what their group predicted. The teacher uses this time to help the poorer readers 

to locate (and highlight) the key words and discuss their meanings. This will prepare them for 

the first read of the text.  

 

Key words 

Before they see the text, the teacher gives the whole class a key word from the text. In small 

groups, they quickly discuss what it means. They can hold up a green card if they are 

confident, orange if not sure and red if no-one in the group is confident that they know what it 

means. The word is clarified as a class and another one given. This may only take 5 minutes 

but can help all the pupils. 

 

Use Quantities 

Tell them how many facts/points/pieces of information they have to read and find. This helps 

them focus on the task as it has a definite outcome.  If an acetate overlay or a photocopy of 

the page is used, groups can work together to find and record the appropriate number of key 

points using a highlighter pen. 

 

Vocabulary list 

Provide a simple glossary sheet showing the key words and their meanings for pupils who 

may struggle to understand the text.  
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Paper thickness 

Shadowing can cause real problems for poor readers. If the writing is shadowing through the 

paper from the page below, slide a blank piece of paper between the pages. If however the 

writing is shadowing through from the reverse side, you may need to photocopy it. Where 

possible, poor readers should be given single sided photocopies for all their work. 

 

During reading 

Main points 

The teacher gives the pupil a text with the main points highlighted. This is what they would 

be expected to read whilst the others read the whole text. 

 

Differentiated texts 1 

The pupil is given a summary of the text or a text written in simpler language, shorter 

sentences or by using easier words. Perhaps just list the main points in a bulleted list. This is 

often all that is needed to facilitate inclusion.  

 

Differentiated texts 2 

The poorer the reader, the more images/less text ratio is needed. Try to use texts where the 

images are next to the text to which they refer. 

 

Differentiated texts 3 

Could a different format be used to access the same information? A simple diagram or chart 

may be more appropriate for some pupils. You may have the same information on film, audio 

tape, or on a text with supporting pictures or photographs. 

Some texts are also available in a graphic novel form and may be appropriate to offer. 

 

Differentiated texts 4 

Think about using coloured paper; sometimes poor readers find that reading black on white 

can be difficult. Photocopy the text onto pastel coloured paper.  Coloured overlays have also 

been proven to help some pupils.  

Font – could this be simplified/made larger? Italics can be more difficult to read than plain 

font. What about using double spacing between words and between lines, printing sections 

in different coloured ink, numbering paragraphs? A large gap between paragraphs can help.  
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Style of writing/print 

Bear in mind the following when choosing texts or creating texts for pupils with reading 

problems: 

Difficult to read – written entirely in capitals, italics; underlined words, cursive writing 

Easier to read- written in both lower case but with capitals where expected; bold; boxes 

drawn round key words or phrases 

 

The shapes of lower case print help recognition because the tall letters and tails give more 

distinctive shapes to the words than BLOCK CAPITALS do. 

 

Left to right 

Very poor readers may not automatically read from left to right. If this is the case, a dot on 

the left hand side may guide them. 

 

Margins/Post-It notes 

Leave a margin around the text and encourage them to write key words or notes in the 

margin to help them remember what they are reading. Alternatively, allow them to make 

notes on post- its while they are reading. These can be stuck next to the text to which they 

refer. 

 

Paragraphs 

A page of reading can be daunting for a pupil with reading difficulties. Cut up the text into 

paragraphs. Number them and place them in a pile, one on top of the other. The pupil is then 

able to focus on one section at a time. 

 

Reading to the pupils 

The text is read aloud to the poor readers only. The majority of pupils can read the text and 

should be expected to do so unless it is a particularly technical/difficult text. Supported 

reading can be with a peer or a SfLT or SfLPSA (Pupil Support Assistant formerly Learning 

Support Assistant) or the teacher and can be a paired read. 

Towards independence; it may be appropriate to expect the pupil to read part of the text and 

only have a proportion supported. 

Tip –to help develop their reading skills, point to the words as they are read. 

 

Paired reading 

Paired reading is when both persons read at the same time. The better reader sets a 

reasonable pace and the poorer reader joins in when they feel comfortable 
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Older peer support 

Older pupils can be a paired reader with younger pupils. This is beneficial to both parties. 

The younger one gets support in their reading and the older one builds up experience for a 

future job or at least for their personal statement. 

 

Adult paired reading 

Parent volunteers may be happy to help. This can be particularly successful with boys. 

 

Memory stick 

Make any suitable presentations available for those who may need to revisit the text as a 

study aid. 

 

MP3 player 

Record the text onto an MP3 player or similar for them to listen to in class. This can also be 

used to complete homework or as a study aid. 

 

 Highlighters 

If reading as individuals, the reader highlights words that they cannot read or don’t 

understand. As they read, the teacher can then see when/if they need help. This is a step 

towards independence.  Alternatively, they can make a note of words whose meanings need 

to be checked.  

 

Traffic lights 

Use traffic cards for all pupils.  A pupil who is struggling with reading the text can lay an 

orange card on their table (I need a little help), red if really stuck and green if the text is fine. 

This AifL strategy helps you to give support where needed whilst allowing others to be 

independent, and is especially helpful when you don’t know the pupils well e.g. with a new 

class or when standing in for an absent teacher. 

 

Bookmark 

A plain bookmark or ruler can help the reader keep place when reading or copying 

information. Bookshops sell ‘teenage’ ones that may appeal.   

 

Memory hooks  

Provide ‘memory hooks’ for reading subject specific words eg angles – acute (a ‘cute’ 

smaller angle) and obtuse (‘obese’ bigger angle)  
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After reading  

 

Recall 

Groups discuss what they have read. Discussion is a very helpful learning method as it fills 

in the gaps in their reading and helps to clarify understanding. The teacher may want to 

guide their discussions by posing a few general questions. 

 

Class summary 

The teacher can ask volunteer pupils to each summarise a section of the text for the whole 

class. This will help the pupils who struggled to read it to understand the content. 

 

Key words 

The teacher may write ‘key’ words on board. Now that they have read the text, groups 

discuss what the key words mean and locate them in a paper copy of the text & highlight 

them. This text is then given to poorer reader, whilst the others get an unmarked text or the 

textbook. The lesson continues as individuals or in groups. 

Tip– use different colours on the board. Pupils highlight the text with the same colour. 

 

Walk about 

After reading, pupils walk about class. When the teacher indicates, they share 1 piece of 

information from the text with the nearest person. They decide if they agree and move on. 

They can either share a new piece of information with each person (often learnt from others) 

or the teacher can ask them to repeat what the previous person said. The pupils will retain 

more of the knowledge and only takes a few minutes. 

 

 


