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Standards and Quality Report 

 

1. The school in context 

 

Based in the West of Edinburgh, The Royal High School is one of the oldest schools in Scotland. It has a strong sense of history, but prides itself on being very much a school of the 21st 

Century. It is a non-denominational, 6 year comprehensive, with pupils drawn from 4 catchment primary schools: Blackhall, Clermiston, Cramond and Davidson’s Mains. A significant 

number of placing requests are received each session. Year groups are capped at 220 and the school roll peaked at 1260 this session.  

 

The school was the subject of a HMIE inspection in 2007 and local authority follow-through visits in March 2009 and May 2010. 

 

The Senior Leadership Team (SLT) comprises the Rector, three Depute Rectors and the Business Manager.  

The current teaching staff complement is 86 FTE with 20 FTE staff other than teachers, including a team of Pupil Support Assistants, who support the integration of pupils. There is an 

integrated Additional Support for Learning Team combining the former Guidance and Support for Learning teams. In line with the Authority’s integration policies, the school caters for a 

wide variety of physical, sensory and learning needs.  This has been highly successful and forms a key element of our social inclusion strategy. 

 

The school was refurbished in 2004 and enjoys a high standard of accommodation, although social areas are limited and teaching space has to be rigorously timetabled. The facilities are 

used extensively outside of normal school hours by the school, the RHS Club and the community; the school is designated a Community Sports Hub and the PE facilities were refurbished 

in 2015 to support this. There is an excellent extra-curricular programme, with partner clubs and staff offering a range of opportunities in which young people can participate. ICT facilities 

are very good and S4-6 pupils all have access to a 1:1 iPad device to support their learning at home and in school.  

 

The school has positive links with parents, local businesses and the local community. The Parent Council and Parent Staff Association (PSA) play an important role in the life and work of 

the school.  Meetings are well attended and discussions are always lively and informative. The school is also supported by an active Former Pupils’ Club.  
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2. School’s Self-Evaluation 

 

1.1 Improvements in performance 

 

Standards of attainment over time 

 

 

 

Standards of attainment are very good in all areas. Learners make very good progress through the Broad General 

Education in all subject areas and are guided into appropriate courses to maximise their attainment in the Senior 

Phase. We track information including standardised assessments and Significant Aspects of Learning and this is 

regularly discussed to enable pupils to be appropriately tracked throughout S1-6.  

In comparison with National and Authority attainment in SQA qualifications, the school is also achieving very well. The 

Royal High School continues to make very good improvements in standards of attainment over time in almost all 

measures. In some areas excellent progress has been made. Learners in our school make very good progress from 

their prior level of attainment and the attainment of individuals and groups in our school continues to improve. We 

have effective strategies for raising the attainment of those who are at risk of missing out. Almost all learners 

(approximately 98%, final percentage not yet available in Insight) are achieving at least 5 awards at level 4 (National 4 

and above) by the end of S4. 63% of our learners achieve 5 or more awards at Higher by the end of S6 and 88% 

achieve at least 1 Higher award. Most of our young people do stay on to the end of S6 and our Positive Destinations 

are strong with 97% of our leavers currently in sustained positive destinations. 

In S1-3 students have made very good progress in their Curriculum for Excellence courses and it is clear students are 

working within the 4 capacities with increasing confidence. The majority of students in S1, 2 are currently judged to be 

consolidating or making secure their learning within Level 3 in all subjects. In S3 most students are working within 

level 4.  

Students have been tracked throughout S1/2 in Maths and English. Students who were not able to progress in line 

with their peers due to barriers to learning have been identified, assessed and appropriate additional support is in 

place to support onward progression. The percentage of pupils achieving at least “secure” at level 3 by the end of S3 

continues to improve. 

Our results at the end of S4 continue to be very good. Almost all measures across the middle school have been 

sustained with positive trends. Within National 5 65% of learners achieved at least 5 passes and 21 young people 

achieved excellent results with 8 passes at A. This demonstrates a very high level of attainment within our S4. In all 

measures across S4 at level 5 we have outperformed our virtual comparators. In most cases this was significant. 

We judge that most of our students are reaching their potential in S4 exams as evidenced through our Filemaker Pro 

tracking system and using our pupil management information system, SEEMIS. The use of our tracking scheme has 

clearly ensured students are well supported and challenged throughout and has enabled early interventions to be put 
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in place where appropriate. Student confidence in the use of Study Skills also continues to strengthen and clearly aids 

exam preparation. This is evidenced through student feedback and final exam results.  

We also continue to have very good results within our senior school. We judge attainment in S5 and S6 to very good 

with aspects of excellence. Our Higher passes within S5 were very good. The majority of our young people are able to 

gain an award in at least one Higher by the end of S5 (78%). A significant number of pupils gained 5 A band awards at 

Higher in S5 (21 pupils with 1 all at band 1) and 3 A band awards (19 pupils, 4 with 4) at Advanced Higher in S6. This 

clearly demonstrates the climate for exceptionally high achievement is very much evident in the school and we are 

very proud of these young people. 

78% of learners gained at least 1 Higher award by the end of S5. This is an increase on the previous year with a 

positive 5 year trend. 

56% of learners gained at least 3 Higher awards by the end of S5. This is a decrease on the previous year but with a 

positive 5 year trend. 

34% of learners gained 5 Higher awards by the end of S5. This is a decrease on the previous year but with a positive 5 

year trend. 

63% of learners leave at the end of S6 with 5 or more awards at Higher. This is sustained from a very positive increase 

last year. 

89% of learners leave at the end of S6 with at least one award at Higher. This is a decrease on the previous year but 

with a positive 5 year trend. 

48% of learners gained at least 1 Advanced Higher award by the end of S6. This is sustained from a positive increase 

last year. 

A number of departments demonstrated excellent attainment and the majority of our departments outperformed 

comparators and national performance at National 5, Higher and Advanced Higher level. 

Areas for improvement on which we will focus this session are improving outcomes for the lowest attaining pupils in 

S4-6, maintaining the number of pupils achieving at least 1, 3 and 5 passes at Higher level by the end of S6 and we will 

also focus on improving the number of pupils completing Advanced Higher courses successfully within the S6. 

We work hard to promote an ethos of achievement across our senior school and almost all students responded very 

well to our challenge. These students have been well rewarded and the number of our leavers moving on to Further 
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and Higher Education continues to increase. We have also opened up a wider number of academic and vocational 

options for all students. This has ensured students who traditionally would not have been given an appropriate senior 

school curriculum for their needs are now supported and are moving on towards sustained and worthwhile positive 

destinations. Our tracking scheme is embedded across S1-6 and ensures all students know exactly what they are 

currently working towards, currently working at and what strategies they need to employ to ensure success. 

Positive destinations are very strong in the school. Almost all young people who left in 2015/6 session are currently in 

sustained positive destinations. Our school leaver numbers entering further or higher education, employment or 

training continue to be very strong, with sustained positive destination figures of 97%. More than 50% of our leavers 

move on to Higher Education. 

 

Overall quality of learners’ achievement 

 

 

 

The school actively encourages the development of talent, skills and leadership in young people by supporting and 

providing an extensive range of curricular and extra-curricular opportunities. This extensive provision is possible 

because of the generous contribution from staff, parents, pupils and other partners; the majority of pupils engage with 

this programme at some level as evidenced through our Wider achievement tracking. Personal and social skills are well 

developed as a result of participating in such a wide range of activities and pupils develop skills such as problem solving, 

leadership, global awareness and teamwork. Pupils value the opportunity to contribute to the wider community, to 

engage with local charities and take responsibility for initiating and leading projects.   Learners feel successful and 

confident as a result of the active participation in and contribution to the wider school community.   

Achievement is celebrated at every opportunity, using our website, twitter, notice boards, newsletters, assemblies, 

positive referrals and two well attended Prize Giving ceremonies every year. 

Impact of the school improvement plan 

 

 

 

 

Very good progress has been made with the main priorities in the improvement plan and this has been monitored as 

part of our self-evaluation procedures (discussed in depth once per term). All staff are involved in identifying these 

priorities and are aware of their role in helping to achieve them. The development priorities are having a positive effect 

on the wellbeing, attainment and achievement of learners. Self-evaluation continues to be an important aspect of our 

improvement agenda, with feedback from learners, staff and parents informing our plans for development.   

 

What are we going to do next? Over the next session we will be working within the CEC Strategic Priorities for Schools 2016-2019 

 

1. Improvement in children and young people’s attainment/achievement, particularly in literacy and numeracy. 

2. Closing the attainment gap between the most and least disadvantaged children and young people. 

3. Improvement in children and young people’s health and wellbeing. 

4. Improvement in employability skills and sustained, positive school leaver destinations for all young people. 
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5. All schools and establishments should engage in professional learning programmes for all staff in relation to 

promoting accessibility and equalities, with particular regard to children and young people with autism. 
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 Evidence  Strengths/Impact on Learners Next Steps for Improvement 

Learners are motivated, eager 

participants in their learning. 

 

 

To what extent is co-operative learning / 

critical skills having an impact? 

 

Are all AiFL strategies consistently used? 

 

Are there opportunities to work 

independently and collaboratively?  

 

Challenge? 

 

Who is leading the learning? 

 

Documentation about programmes, policies – 

e.g.  Learning and teaching, ICT, assessment 

 

Improvement plans, school and departmental 

 

Intelligence gathered from walkthrough 

 

Intelligence gathered from timeouts, duty head 

calls, referrals. 

 

Working group minutes 

 

Direct observation of impact on learners 

 

Feedback about impact of staff development 

programmes 

 

 

Staff are very aware of the school’s key 

priorities for learning and teaching. Until 

December 15 we have focused on active 

learning, feedback and iPads. A new 

focus, in line with HIGOS 4, will be 

embedded fully within this walkthrough 

cycle. 

 

Walkthrough visits promote high quality 

discussions on learning and clearly 

identify areas for development. This 

provision is excellent at measuring the 

extent to which learners are motivated 

and actively involved in their own 

learning and development. This provision 

is sector leading and has become the 

major contributor to self-evaluation 

framework within the context of 5.9, 

delivered within a twelve month rolling 

programme. 

 

The clear expectations for standards of 

learning and teaching have supported 

staff to improve the quality of learners’ 

experiences across the school. AiFL and 

Active learning approaches are 

embedded across the school in most 

lessons. As a result most of our young 

people are eager and active participants 

who are engaged, resilient, highly-

motivated and interact well during 

activities.  

 

Create more opportunities for L&T 

group, consisting of staff, pupils and 

parents, to meet. 

From January 16 we have changed the 

focus to 5 features of highly effective 

practice in relation to learning and 

engagement, in line with HGIOS4.  

 

Continue to implement and review the 

impact of the walkthrough and make 

adaptations where required. From 

walkthrough intelligence, review our 

current provision to evaluate 

effectiveness and identify future 

professional learning needs. The written 

report will feature challenge questions. 

Progress with improvements will be 

monitored at link meetings bi-annually.  

 

Ensure lead teachers have the 

opportunity to feedback to SLT meetings 

once a term. 

 

 

Expand further opportunities for staff to 

engage in professional collegiate learning 

activities in relation to learning and 

engagement. Use a range of approaches 

to enable us to learn from with and from 

each other. Continue to expand the use 

of community and outdoor spaces to 

deliver high-quality outdoor learning. 

 

Q.I 2.1 - Learners’ Experiences 
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Teachers’ use iPads to support and 

enhance learning. The majority of young 

people use iPads confidently and 

independently to develop their learning. 

We aim to embed ICT across learning, 

especially in the Senior Phase. 

 

We plan professional learning 

opportunities very well to support the 

effective implementation of the features 

of highly effective learning and 

engagement. Staff regularly reflect on 

and share their practice. We provide 

opportunities for staff to engage in 

professional collegiate learning activities. 

An opportunity to visit neighbouring 

schools to learn from what happens 

elsewhere is planned for May 2016.  

Expand the 1:1 iPad rollout to include 

current S3 moving into Senior Phase. 

Create further opportunities for 

professional collegiate learning activities 

in relation to using iPad to support and 

enhance learning. 

Review the links made with ‘learning 

partners’ and explore opportunities for 

further professional collegiate learning 

activities. 

 

 

 

 

 

Learners make good progress in their 

learning. 

 

To what extent are pupils involved in 

identifying next steps in learning? 

 

What does attainment / achievement 

look like in your school? 

 

Success criteria? 

Analyses of Insight   

 

SQA Verification feedback  

 

Analyses of prelim scores, unit assessments, 

presentation levels by both school, department 

and faculty 

 

Feedback from learners on the quality of their 

learning experiences 

 

Observation of use of ICT to enhance learning: 

by staff; by learners  

 

Across all curriculum areas we have 

maintained consistently high standards 

of attainment for almost all learners. We 

have developed strategies which improve 

attainment and achievement for young 

people facing challenges such as those 

from our most deprived areas (RAFA), 

young carers, those who are looked after 

and those with additional support needs. 

We need to continue to ensure that 

resources are targeted at the children 

who need them most. 

 

Learners make very good progress from 

their prior levels of attainment. Tracking 

and monitoring using our FPro System 

and Insight are well-understood and used 

effectively to evaluate learners’ progress 

in their learning.  

 

Implement CAT testing in S1 to ensure 

we have early interventions for targeted 

groups to remove barriers to learning 

and ensure equity for all. 

 

Identify gaps in provision, with a focus on 

SMID 1-3, lowest attaining 20% and 

those at risk.  

 

Plan how we will rigorously monitor pupil 

progress (particularly of those in 

vulnerable groups) and use this data to 

inform targets, direct deployment of 

resources and monitor the impact of 

interventions. 

Continue to work with staff to ensure 

that all leavers aspire towards NIF 

targets. 
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Our staff make effective use of 

assessments and their shared 

understanding of standards to make 

confident professional judgements about 

how well young people are learning and 

progressing.  

 

Assessment is integral to our planning of 

learning and teaching. We use a variety 

of assessment approaches to allow 

learners to demonstrate their knowledge 

and understanding, skills, attributes and 

capabilities in different contexts across 

the curriculum. Our assessment evidence 

is valid and reliable. We have a shared 

understanding of standards to make 

confident professional judgements about 

how well young people are learning and 

progressing in the Senior Phase and we 

need to expand this further for literacy, 

numeracy and health and wellbeing in 

the BGE. 

 

We have developed an excellent tracking 

system together with effective 

interventions to ensure continuous 

progression for learners across the 

curriculum and at all phases in their 

education, including points of transition. 

We will continue to roll out our tracking 

of the BGE into S2. 

 

 

 

Increase opportunities for staff to 

develop a shared understanding of 

literacy and numeracy levels at L2, L3 and 

L4. Review current strategies for raising 

attainment through literacy and 

numeracy focus.  

Continue to work with relevant support 

staff and partner agencies to ensure that 

85% of children have successfully 

experienced and achieved CfE Third Level 

Literacy, Numeracy and Health and 

Wellbeing outcomes in preparation for 

the Senior Phase by 2019.  

Develop early interventions for struggling 

readers from deprived 

backgrounds/lowest attaining 20%. 

Develop further FPro system in the BGE 

which will inform conversations between 

learners and key adults about how they 

are developing and next steps.  

Have procedures in place to review the 

progress of all learners, including those 

identified ‘at risk’. We need to be able to 

provide reliable and valid evidence (from 

FPro system and Insight) to support this 

process. 
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 Evidence  Strengths/Impact on Learners Next Steps for Improvement 

Learners know their views are sought 

and acted upon. They feel valued. 

 

Self / peer evaluation? 

 

Where are you with personal learning 

planning? 

 

Are there discussions about learning? 

 

Are views of learners sought? 

 

Are judgements and feedback to 

children helpfully delivered? 

 

 

Feedback from learner focus groups 

          

Observation/feedback from mentoring/ pupil 

support/tutor time 

 

Feedback from staff focus groups 

 

Target setting/monitoring and tracking 

information 

         

Analysis of responses of learners and other 

stakeholders to questionnaires 

 

Learner focus groups, analyses of 

questionnaires 

 

Meetings with pupil representatives on 

committees’ e.g.  year council, pupil council, 

equalities group, eco group etc  

 

 

The year group councils and pupil 

parliament is very successful in having a 

positive impact on important aspects of 

school life, such as learning, teaching and 

assessment and on the whole school 

issues. We have developed a robust and 

rigorous system for seeking the views of 

our pupils and plan to improve further 

how views are sought, valued and acted 

upon. We have been pro-active in 

ensuring representation from the diverse 

range of learners and have robust and 

rigorous mechanisms in place to ensure 

action points are feedback to pupils.  

 

Young people’s views are regularly 

sought through walkthrough focus 

groups, discussed with them and used to 

improve the school. We are working 

towards ensuring that a representative 

sample of different pupils are selected 

for each focus group. 

 

The school provides many opportunities 

for staff and pupils to have meaningful 

dialogue about learning and progress. 

This will be expanded further as a result 

of the increased time made available in 

the new curriculum model. 

 

Young people benefit from detailed and 

consistent feedback on specific steps to 

make better progress in learning. 1-1 

feedback is becoming more in-built into 

learning but further work is required to 

ensure consistency of approach for all 

subjects. 

 

Continue to provide time for Pupil Voice 

Coordinator, Year Councils and Pupil 

Parliament. 

Continue to share pupil views and action 

points and at Assemblies and on pupil 

voice notice boards. 

 

 

Use the new FPro system to record 

pupils’ involvement in focus groups. 

 

 

 

 

 

Put in place robust arrangements to 

ensure all learners have regular 

communication and discussions with a 

key adult and class teachers to review 

learning and plan next steps.  
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Overall most pupils are aware of their 

learning targets. They can describe the 

levels they are working at/the progress 

they are making with their learning. We 

have clear information on learners’ 

attainment across the curriculum by 

sharing working and target grades more 

frequently.  

 

Learners feel safe, nurtured, healthy, 

achieving, active, included, respected. 

 

 

Clubs/ trips/ excursions/ visitors/ 

residential / community involvement / 

leadership roles / responsibilities 

 

Behaviour , commitment to  uniform (if 

appropriate)  and general ethos 

 

Intelligence from wellbeing concern forms, 

CAMHS, Hub referrals and referrals to school 

counsellor  

 

Levels and trends of attendance/exclusions 

 

Records of beyond the classroom/out of hours  

learning experiences offered 

 

Records of achievement in tracking data base 

 

Participation in social, sporting, cultural and 

citizenship activities, including out of school 

leaning 

 

School/community/parental newsletters/ 

reports on leaner contributions to community 

and environment 

 

Our ethos and vision strongly promotes 

equality, challenging all forms of 

discrimination. We have consulted 

widely – CLs, SLT and year group 

representatives have worked with our 

business partners to identify our vision 

and values. This will be developed 

further in 2016/17.  

 

We understand, value and celebrate 

diversity and challenge discrimination. In 

our school age, disability, gender 

reassignment, marriage and civil 

partnership, pregnancy, race, religion or 

belief, sex and sexual orientation are not 

barriers to participation and 

achievement.  

 

 

Learners’ experiences are enhanced 

through a wide range of opportunities to 

achieve beyond the classroom in a wide 

range of local and international 

excursions and field trips. They 

contribute effectively to the life of the 

school and wider community in a range 

of well-planned activities. We have 

procedures in place to ensure equity of 

experience but this needs further 

development.  

Involve all staff and partners in 

developing further the schools vision and 

values. Communicate and promote our 

vision and values to staff, pupils and 

partners. 

 

 

 

Continue to provide opportunities for the 

equalities committee to challenge all 

forms of discrimination. Continue to 

engage staff in regular professional 

learning to ensure that they are fully up-

to-date with local, national and, where 

appropriate, international legislation 

affecting the rights, wellbeing and 

inclusion of all young people. 

 

Develop further procedures to make sure 

that all families have what they need to 

access all aspects of learning with the 

curriculum and wider achievement 

opportunities. 

 

 

 

We need to review and develop further 

the opportunity for pupils at all levels to 

take on sustained leadership roles as our 
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Young people across the school act as 

role models, develop team work and take 

on leadership roles, for example YPI. 

Young people are involved in peer 

education/buddying /prefecting but this 

needs to be sustained throughout the 

year. 

current provision has areas for 

improvement. 
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Q.I 5.1 – The Curriculum 

 

 Evidence Strengths/Impact on Learners Next Steps 

The rationale and design of the 

curriculum 

 

 

 

 

• Information on course structures 

and timetables 

o Sampling of pathways through the 

curriculum as experienced by 

groups/individual learners 

o Discussions with managers and 

cross section of staff, partners and 

other stakeholders 

o Discussions with groups of learners  

o Curriculum aims and policies 

o Analysis of stakeholder 

questionnaires and consultations 

on developing shared values 

We judge this to be Good 

Our curriculum has a clear rationale based on 

shared values. Our plans for 2016/17 have been 

created through full stakeholder involvement and 

are widely published. Our curriculum is designed 

to promote challenge, enjoyment, breadth and 

depth, progression, relevance, coherence, 

personalisation and choice in learning for all 

pupils. However choice needs to be clearly 

evident all stages with a full provision for all 

learners and we have planned this in to 2016/17. 

The curriculum takes good account of our local 

circumstances and of local and national advice. It 

leaves scope for teams and individual teachers to 

introduce well-considered innovations to meet 

the needs of learners. This is being further 

expanded for 2016/17. 

Our curriculum has been planned to articulate 

Broad General education and the Senior Phase. 

This is reviewed within subjects to ensure 

appropriate skills and knowledge development to 

maximise success in National qualifications. We 

have developed a clear skills progression through 

the BGE to best support transition in to the Senior 

Phase. We are able to provide strong progression 

routes through subjects from S1-6, 

Implement new curriculum for 2016/17. 

Implement new S4-6 cohort model and 

new school day timings from June 2016. 

Review Broad General courses including 

coverage of E’s and O’s, skills 

development and articulation with 

national courses and skills framework in 

line with new curriculum model and 

timings for 2016/17. 

Create new pathways through the 

curriculum from S1-6 for all learners to 

ensure these are leading to clear positive 

destinations. This should include courses 

from Nat 3 to AH, wider achievement, 

vocational preparation. We also need to 

ensure academic youngsters are well 

provided for in the BGE. 

Continue to update the parent’s 

information through parents’ evenings 

and website information.  

The development of the curriculum 

 

 

 

• Extensive consultation and 

information sharing model  

We judge this to be Very Good 

The curriculum is reviewed annually to ensure it 

meets the needs of the cohort of learners we have 

each session. This is completed in conjunction 

with all stakeholders. We aim to adapt courses, 

 

Review new curricular model during 

2016/17 to ensure it is working well. 

Review the new Broad General using key 

questions from 5.1 toolkit 
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• Improvement plans and evidence 

of impact 

• Discussions with managers and 

cross section of staff, partners and 

other stakeholders 

• Outcomes from meetings 

• Analysis of stakeholder 

questionnaires / consultations/ 

feedback  

• Data on improvements in learners’ 

progress 

• Attainment and achievement data 

trends 

• Standards and quality report 

programs and option choices based on the 

knowledge we have of our learners. A new 

curriculum which takes full account of a variety of 

learner pathways is planned for 2016/17. 

We make some use of our partners such as CLD, 

Green Team, Careers Academies, JET and the 

Rugby Development Officer to provide options 

choices best suited for our learners. Students have 

a voice in making changes to our options and they 

have been fully involved in creating our new ‘free 

choice’ options for 2016/17. We plan in 

conjunction with our partners to ensure our 

curriculum can incorporate options they have to 

offer. This enhances our curriculum to give our 

learners better choice and appropriate pathways 

to success.  

We work closely with our neighbourhood schools 

to plan provision across the schools including 

some consortia arrangements. This continues to 

be developed further. 

Our staff work with our neighbourhood schools to 

plan curricular activities, moderation and 

assessment activities and sharing of practice. Our 

staff are involved in collaboration at subject level 

through subject leaders meetings, planning 

groups and neighbourhood CATS. We also have 

several staff involved at national level planning 

innovation and changes to the senior phase 

courses. 

We work with our partners to ensure 

opportunities e.g. JET placements are high quality 

and appropriate. This is regularly reviewed. 

Guidance staff and the 16+ group monitor the 

quality of the pathways of all learners. Any issues 

Work with neighbourhood schools to 

further develop and establish robust 

consortium arrangements to ensure 

sharing of courses can take place. 

Develop further links with all potential 

partners to provide wider options within 

the curriculum including exploring new 

partnership options for 2016/17 with our 

business partners. 

Continue to work with new Pupil Voice 

model to shape our courses and 

curriculum. 
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or shortfall they perceive are fed to the senior 

management team. If any immediate changes can 

be made this is done otherwise this is included in 

planning discussions for the following session. 

Programmes and courses 

 

 

 

• Evidence from Walkthrough 

program 

 

• Observation of programmes and 

courses as experienced by learners 

in learning and teaching 

 

• Documentation about 

programmes and courses, 

 

• Departmental information such as 

webiste 

• Information from learner 

pathways, reviews, learner 

journeys  

 

• Staff plans and programmes 

 

• Outcomes from  planning meetings 

 

• Learners’ profiles, assessment 

records, wider achievement 

records 

 

• Attainment data, e.g. school and 

education authority data, S A data 

We judge this to be Very Good 

Courses in S1-3 are based upon the E's and O's 

and this has been tracked and audited. The 

majority of learners are following courses at level 

3 during S1/2 and level 4 in S3 more vulnerable 

learners follow courses based at appropriate 

levels to their progression. 

Our Senior Phase qualifications are based on SQA 

course specifications. Wider achievement 

opportunities are based on the appropriate 

course specification of the awarding body being 

used for certification e.g. D of E. 

Staff update programs and courses as new 

specifications are released. 

Course work is verified in line with SQA 

procedures to ensure correct delivery and content 

Courses from S1-6 are being designed based on 

the progressive acquisition of depth of knowledge 

and skills in subject areas and across Literacy, 

Numeracy and HWB. Courses in S3 are designed 

to articulate with National 4/5 courses and build 

up skills and knowledge base of learners in 

preparation for the Senior Phase. 

The acquisition of the skills in the four aspects of 

the curriculum are within our course planning 

although this needs further development based 

on our new skills model. There is a joined up 

approach to planning the necessary learning to 

ensure successful learning in the senior phase. 

 

Continue to review BGE development 

including incorporating new RHS skills 

framework. 

Continue to review SQA courses in line 

with changing specifications at all levels. 

Review all courses in line with new 

curriculum plans and changes to time 

allocations. 

Continue to develop pathways for all 

learners which best suit their levels of 

progression and meet the aim to "Close 

the Gap and Raise the Bar". 

Utilise and review use of SALs in BGE and 

senior phase tracking in new FPro system 
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Courses from S1-6 are designed based on the 

progressive acquisition of depth of knowledge and 

skills in subject areas and across ICT, Literacy, 

Numeracy and HWB. Review has taken place in 

the BGE delivery to ensure this articulates 

appropriately with the Senior Phase courses. 

Our courses are differentiated from S1-6. We 

provide opportunities for setting and broad 

banding across the Broad General education as 

well as choice in learning and course choice points 

to ensure learners are appropriately coursed for 

their level of progression. We are provide 

vulnerable learners with pathways which are 

appropriate to their needs and this is planned 

coherently in our new 2016/17 model. 

We provide excellent progression from S1-6 in all 

areas of the curriculum this includes certification 

in most areas through to Advanced Higher. 

Transitions 

 

 

 

 

• Discussions with learners, parents, 

staff, managers and partners 

• Stakeholder questionnaires/ 

feedback 

• Observations of the impact of 

information transferred about 

prior learning on learning and 

teaching after transition. 

• Learners’’ profiles  

• Observations of impact of cluster 

priorities and collaboration 

• Outcomes from  planning meetings 

to identify and assess learners’ 

needs to prepare for transitions 

• Tracking data on progress, 

attainment and achievement  

• Trend data on positive destinations 

We judge this to be Very Good 

We have very good transition arrangements at all 

key transition points.  Our primary transition is 

very good and is focused at both pastoral and 

curricular levels. We provide a very 

comprehensive curricular transition which 

includes primary pupils working in the high school 

for focus days. Staff work closely in conjunction 

with the primary to moderate levels, to plan 

learning pathways and ensure we build on prior 

learning. 

 

Vulnerable learners are very well supported 

through our enhanced transition arrangements. 

Our Integrated Support Team staff will attend 

YPPMs for pupils moving on to RHS during their 

P6/7 years at primary. We know the youngsters 

coming to our school very well and this 

 

Review our new transition programs to 

evaluate effectiveness. 

 

Evaluate use of our new S1-6 tracking 

system. 

 

Implement the role of the Key Adult fully 

for June 16 launch. 

 

Implement a consistent approach to 

learner conversations across all subject 

areas. 

 

CPD from our 16+ DHT and SDS should 

give all areas clear guidance on where to 

find resources to support the provision 
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• IST Pupil Trails  information is fully shared with all staff. We plan 

well in advance for any transition. 

 

Our IST make very good use of tracking, 

assessment and pastoral information of learners 

making transitions (P7, S2, Senior Phase) to 

ensure this is planned and very well supported. 

We work very well with our partners to ensure 

transitions are successful.  

 

Students making the transition beyond school are 

very well supported through our IST. A number of 

programs and initiatives are in place to ensure 

success at this point and these make good use of 

our partners e.g. LEAPS, CLD, SDS, Cyrenians and 

others. Our 16+ team meet regularly and we track 

youngsters beyond point of leaving to support 

success.  Transition Planning meetings are held 

timeously for our LAC/LAAC and more vulnerable 

youngsters. We achieve excellent positive 

destinations as a result ((97%) 

 

Through our RAFA project an enhanced 

mentoring program has been introduced for 

vulnerable pupils at risk of missing out. All 

mentors are provided with a planned program for 

students to review their own learning and decide 

on Next Steps towards success.  

 

All S3 students complete a profile of learning 

which is used during their transition to Senior 

Phase.  

 

We have a Tracking policy in the school which 

applies across S1-6. Regular tracking promotes 

discussions between learners and teachers about 

how they are developing and what Next Steps 

they need to take.  

 

of transitional learning within courses 

and programmes e.g. My World of Work.  
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Communication to parents to highlight good 

progress, areas of concern, etc.  Also attendance 

letters. 

 

Discussions are beginning to be inherent in our 

classrooms about learning and how to maximise 

this. 
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Q.I 5.3 - Meeting Learning Needs 

 

Themes Evidence Strengths/Impact on Learners Next Steps 

Tasks, activities and 

resources 

 

 

 

 

Whole school training for teaching and non-teaching 

staff and targeted twilight CPD enhances knowledge 

and methodologies used to support more 

vulnerable learners: Deaf Awareness training, 

Autism training, Mentors in Violence programme. 

 

A variety of teaching methodologies are being used 

across the school and in almost all classes this is 

very successful. Evidenced through class visits, 

student focus groups and questionnaires. 

Individual learning plans in place where appropriate, 

in line with GIRFEC procedures, students’ support 

information shared with all staff and emphasised 

through DM discussion where appropriate. The 

tracking system has increased the effectiveness and 

detail of information shared with staff to meet 

learners’ needs. Staff observed during walkthrough, 

Integrated Support Team observations, teacher 

observations and enhanced Pupil Trails are very 

familiar with students’ learning needs and know 

where to seek support. Also evidenced via PSA 

observation as well as feedback and quality 

assurance processes embedded in daily SfL planning 

meetings. Feedback is incorporated into updated 

plans and shared with parents. 

 

ASL information is updated regularly on the tracking 

system to ensure enhanced access for staff to 

ensure effective differentiated strategies to support 

and challenge vulnerable learners. Assessment 

arrangement information is now included in the 

school tracking and monitoring system. 

 

SfL issues reminders and support to all staff to make 

use of plans; these plans are regularly reviewed and 

VERY GOOD 

 

There are high expectations for all learners 

and the school meets young people’s learning 

needs very well.  Staff are kept well informed 

about young people’s needs and almost all 

take effective steps to meet these needs.  As 

a result, almost all young people make 

appropriate progress in learning and achieve 

well. 

 

Young people across the school are very well 

supported to develop and learn. Almost all 

staff know learners very well and use a wide 

range of well-judged approaches to meet 

their needs effectively.  

 

Most staff reflect on their own practice and 

work collaboratively with others, including 

stakeholders, to build their capacity to meet 

the needs of all learners. 

 

In most cases the effective use of resources 

enhances the quality of learners’ experiences.  

All staff are committed to young people’s 

welfare and achievement and work hard to 

ensure that they meet the needs of every 

young person.  

 

There is a strong emphasis on promoting 

young people’s mental health and wellbeing, 

including Mental Health first aid training 

offered to all staff and targeted CPD to 

support the most vulnerable learners. A few 

Partner Agencies, Primary colleagues and 

Parents have joined whole school CPD 

Further development of fully differentiated 

curricular opportunities, pathways and 

lessons, including a greater provision for 

gifted and talented students in line with 

CEC guidelines. 

 

Continue to provide CPD with Partner 

agencies, ASL team and the Integrated 

Support Team for all staff, building 

confidence and capacity to meet all 

learners’ needs. Expand twilight CPD 

programme with further delivery from 

Partner agencies and school staff. 

 

Expand ICT provision for identified pupils 

within the IST department. Explore further 

use of suitable apps for iPads to support 

vulnerable learners. IST team to continue 

to attend appropriate CPD to develop ICT 

expertise and to share practice with wider 

staff. 

 

Enhance IST effectiveness with identifying 

and tracking learners, using Insight and the 

whole school tracking system. 

 

Implement new SRA structure to ensure full 

entitlement to whole curriculum and 

subsequent pathways. Extraction spread 

across three faculties to ensure inclusion. 

 

Further explore and implement strategies 

and practices in line with the key priorities 

of the National Improvement Framework. 
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updated and are shared with Parents at reviews and 

Young Person’s Planning Meetings.  

 

Vertical SE programme introduced and modernised 

to promote wellbeing and to support positive 

outcomes for all learners. Student voice is central to 

new programmes and content, e.g. sexual health 

and parenting programmes. An Enhanced range of 

partnership agency supports delivery. 

 

Increased and varied peer mentoring schemes 

support vulnerable students in SE and through 

lunchtime activities, e.g. Growing Confidence, DofE 

Inclusion, MVP; a Paired Reading programme 

supports vulnerable and reluctant readers. 

 

Mentors in Violence Protection has been 

implemented as part of a partnership agency 

approach to develop pupil leaders. Senior students 

and additional members of staff trained in MVP, 

delivery as part of SE programme.  

 

S1 pupils established as peer mentors as part of 

transition programme. The Growing confidence 

programme, promoting wellbeing, and JASS are 

embedded in SE programmes; Peer mentoring and 

pupil leadership is central to the provision. 

 

Effective universal and targeted supports are 

provided to almost all families. Targeted supports, 

including parenting programmes, are offered to 

appropriate families.  

 

Other evidence can be found from: Learners’ 

profiles, assessment records, wider achievement 

records and profiles. Differentiation and targeted 

support planned within Tutorial Groups e.g. SRA 

programmes; Spelling programme and projects set 

according to need and learning style. 

sessions. I would judge that most staff are 

engaging positively with this CPD, judged on 

formal evaluations and the evidence collated 

by the course facilitators. 

 

The majority of young people are benefitting 

from an increasingly flexible curriculum which 

meets their individual needs. 

 

The school has developed effective ways of 

ensuring almost all young people have the 

support they need to achieve well.  Learners 

who require extra help to learn are making 

good progress and achieving their short term 

targets. 

 

We match learning activities to the needs of 

individual learners and groups with differing 

abilities or aptitudes. Information about 

learners’ strengths and additional support for 

learning needs is accessible and used 

effectively in most cases, including helping 

learners to plan next steps. 

 

Our tasks, activities and resources provide 

appropriate support and challenge in most 

classes to enable learners to maximise their 

progress in most cases.  

 

In most cases, the pace of learning is 

appropriate for individuals. Our current ICT 

provision is used extensively and effectively 

to enhance learners experience and access to 

curriculum. 

 

Most lessons are well planned, move at a 

good pace and ensure support, appropriate 

challenge and progression. Most staff are 

skilful in adapting teaching approaches to suit 

Promote inclusion of most vulnerable 

learners as part of Transition programme; 

positively discriminate on behalf of most 

disadvantaged children.  

Development of PEERS group for ASD and 

pupils with Social Communication 

difficulties. Lego Therapy developed as part 

of lunchtime provision for most vulnerable. 

Begin the development of National 2 

courses and the SQA Personal 

Development course. Ensure a wider 

provision of National 3 supports in faculties 

and in the Hub inclusion resource. Develop 

N3 courses, beginning with English, Maths, 

History, Science, French and RMPS. 

Further Development of the JASS 

programme to include leadership roles for 

senior students, fully embedded and 

tracked in the curriculum. 

Increase provision of mental health and 

wellbeing content in SE programmes, 

responding to Pupil Council feedback and 

IST self-evaluation. 
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Courses have been created to address a range of 

needs eg Personal Finance, Core Skills, COPE 

qualification, JET and JET Plus. DofE Inclusion is 

embedded. Timetables are adapted to suit 

individual learners.  

 

The School is very well resourced with ICT 

equipment with all S4-6 having their own iPad 

device. Whole staff training sessions are improving 

digital learning and teaching. 

ICT equipment made available on block by block 

loan system for vulnerable students across the 

school; there is a very good range of software to 

support learners. 

 

Teachers use iPads, suitable apps and programmes 

to meet all learning needs. Specialist staff support 

vulnerable learners with digital learning, including 

setting up Edmodo resources to support 

homelearning and targeted learning in IST and the 

Hub. Many students use laptops, iPads, Kindles and 

word processors to support their learning; a variety 

of software programmes is also used effectively to 

overcome barriers to learning eg. Lexion, Superspell, 

Adobe Acrobat, Starspell. Voice recognition 

software is available on 5 laptops and all iPads. 

 

Mentors in Violence Protection has been 

implemented as part of a partnership agency 

approach to develop pupil leaders. Senior students 

and additional members of staff trained in MVP, 

delivery as part of SE programme.  

 

The charity Nil By Mouth are engaging with 22 BGE 

learners to develop skills and to prevent anti-social 

or problematic behaviours associated with football. 

There is a focus on literacy, numeracy and health 

and wellbeing alongside research and presentation 

individual learning needs. Almost all staff take 

account of individual and group needs in 

planning tasks, activities and resources. 

 

In almost all faculties, there is a very high 

standard of additional support. Young people 

who require additional support are very well 

catered for. This includes targeted individual 

and group support sessions at break times, in 

the Hub and in Homework club. 

 

An enhanced lunchtime club provision 

provides a wider range of vulnerable learners 

with a nurturing environment and supports 

inclusion. Further Development of the JASS 

programme to include leadership roles for 

senior students, fully embedded and tracked 

in the curriculum. Additional wider 

achievement opportunities are provided, 

including a focus on health and wellbeing, 

and support with homelearning. 

An increasing number of business 

partnerships have been established to 

directly target supports towards vulnerable 

learners preparing for and entering the Senior 

Phase. These include work experience 

placements and provision for students who 

are not on study leave. Partners include Boyd 

Legal, Virgin Money, Concrete Scotland 

(CITB), Tesco et al. 
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skills, reflection on citizenship and the development 

of leadership and mentoring potential. 

  

Identification of learning 

needs 

 

 

 

The Hub Inclusion resource has been improved to 

support more vulnerable pupils. A new referral and 

monitoring system ensures increasingly effective 

support for vulnerable learners and improved links 

with almost all faculties. CPD expertise has delivered 

enhanced awareness and systems; specialist staff 

deliver support to enhance staff capacity and the 

experiences of our most vulnerable learners; this 

expertise is utilised within most faculty areas. 

 

A confidential Student Support Bulletin 

communicates adjustments to interventions for 

most vulnerable pupils and is shared with all staff. 

 

Pilot of Health and wellbeing outcomes 

incorporated to evaluate effectiveness of targeted 

interventions with most vulnerable learners. 

 

Pupil Support Leaders have a strategic overview of 

supports for LAC/ LAAC learners and Young Carers; 

LAC/LAAC weekly mentoring is established in the 

Hub and is tracked via the development of a 

monitoring and tracking LAAC spreadsheet. 

Improved communication procedures with social 

services allows for more proactive and effective 

supports for vulnerable learners.  

 

Key staff take advantage of strong networks and 

partnerships to gather and share good practice to 

develop support within the school. 

 

Evaluation from pupils on how their school meets 

their needs is undertaken to strengthen the pupil 

voice of vulnerable groups. 

 

VERY GOOD 

 

We identify, review and evaluate learners’ 

needs including those whose needs are 

significantly different from those of their 

peers. We do this through working closely 

with our learners, their families and partner 

agencies.  

 

Almost all staff know young people very well, 

monitor their progress and communicate 

concerns to IST. Staff observe learners 

closely, and carefully assess and track their 

progress and achievements. Approaches such 

as the innovative nurture programmes in the 

HUB and counselling are effectively 

supporting young people with social, 

emotional and behavioural needs at all 

transition stages.   

 

All information collected and stored about 

learners with ASL needs is detailed, accurate, 

up to date, relevant and complete. Parents 

and carers are equal partners in identifying 

learning needs. It reflects the fact that 

learners’ needs and factors giving rise to 

them are correctly identified and that 

learners needs change over time.  Support 

staff link very well with staff across the school 

to gather current information and views of 

learners’ progress and needs. 

 

Information about learners’ strengths and 

needs is used effectively to identify, 

anticipate and respond to emerging and 

changing trends within the school population 

Develop targeted DYW and work 

experience opportunities with an 

increasing focus Modern Apprenticeships 

and wider pathways. 

Evaluate pupil and parental involvement in 

plans; continue to improve methods for 

sharing plans and other relevant 

information from YPPM with staff;  

 

Embed weekly LAAC mentoring and 

improve communication to staff, including 

on the Tracking and Monitoring system. 

 

Implement a vigorous programme of 

tracking, monitoring and mentoring for all 

Young Carers. 

 

Evolve Transition support to further 

address the key priorities of the National 

Improvement framework.  

Enhance work with SDS work coaches to 

intervene earlier with more vulnerable and 

SIMD 1-4 learners. Further develop risk 

matrix to identify young people at risk of 

negative destination earlier and intervene 

effectively. 

 

Improve further strategies to ensure all 

students are aware of post-16 options. 

 

Focus Positive destination strategies on 

ASN learners and improving positive 

destinations for most vulnerable learners. 
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Strategic lead, whole school strategy and support 

for identified Young Carers in place.  

 

Almost all IST staff use Pastoral notes effectively to 

ensure effective identification and recording of 

pastoral and learning needs. This is now 

implemented as a Cluster-wide approach, along with 

shared storage and information systems. 

 

The S1 structure continues to evolve. Cluster 

Primary visits take place throughout the school year, 

and include S1 students as leaders. Evidenced by 

primary school visits throughout terms 1,2 and 3; 

information about more vulnerable students 

gathered at a much earlier stage and more 

effectively to facilitate planning; attendance at 

primary CPM / YPPMs allows for very good planning 

processes. Visits to cluster primaries allow close 

liaison with P7 staff, SfL and Deputes in those 

settings, complementing the new Team Around the 

Structure approach.  

 

All IST staff are available for consultation by 

teaching staff, PSAs, Parents and learners. This is 

actively encouraged. Partner agencies offer 

individual and faculty support for staff, sharing 

consultation times/dates at the start of session. 

 

Information is shared across the school in a clear 

and detailed way. All staff are reminded regularly to 

seek out this information. Information is kept up to 

date and reviewed as required. 

 

Observation of learning and teaching contributes to 

the successful use of information for staff on 

learners’ with ASL needs. Evidenced by minutes of 

departmental meetings/GIRFEC planning meetings, 

parent and pupil feedback and walkthrough 

procedures. 

over time; for example, identifying the 

increasing numbers of learners with autism or 

social communication disorders amongst a 

national rise in learners with Additional 

Support Needs from 15% to 21%, 2011-14.  

 

16+ tracking is used to identify pupils in need 

of support towards positive destinations from 

the BGE. 

 

Pupils at risk are identified at an early stage 

and appropriate supports e.g. working with 

partners, PX2 groupwork etc. are put in place. 

This is very good partnership working with 

aspects of excellence and enables very good 

prospects for our youngsters. 

 

A clear transition policy is in place. IST staff 

liaise closely with primary colleagues to 

ensure a smooth transition from P7 to S1. 

Staff liaison with the associated primary 

schools is well established and effective, for 

example to support the enhanced transition 

programme which is provided for learners 

with specific needs. Our primary transition is 

focused at both pastoral and curricular levels. 

We provide a very comprehensive curricular 

transition which includes a Modern 

Languages day, a HWB day and close links to 

jointly develop numeracy and literacy. Staff 

work closely in conjunction with the primary 

to moderate levels, to plan learning pathways 

and ensure we build on prior learning. Staff 

are proactive in seeking expertise from other 

professionals to ensure individual needs are 

assessed and effectively met. Support as 

young people move from primary school to 

S1 is a particular strength. 

 

Identify opportunities for Young Carers 

within the area of wider achievement and  

develop a RHS Young Carers charter. 

 

Review and evaluate the implementation of 

the Key Adult role. 

Continue to enhance the development of 

employability and skills in all curricular 

areas. 

 

Explore the creation of a Winter Leavers 

group supported by a Pupil Support Leader 

in partnership with CLD and other 

appropriate partner agencies. Provide 

further development opportunities for 

members of staff wishing to progress their 

careers towards role in the Integrated 

Support Team. 

 

Develop Internet Safety sessions for 

Parents as part of a Cluster approach. 

Enhance internet safety content of the SE 

programme. 

 

Explore additional partnership approaches 

to identify and support vulnerable learners, 

including SIMD 1-3 learners, in line with the 

National Improvement Framework: 

• Improvement in attainment, 

particularly in literacy and 

numeracy 

• Closing the attainment gap 

between the most and least 

advantaged children 

• Improvement in children and 

young people’s health and 

wellbeing 
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Wider enhanced transition programme for most 

vulnerable learners are embedded. 

 

Monthly PSG meetings take place and are well 

attended by partner professionals. Three self-

evaluations built in to PSGs along with robust joint 

self-evaluation and joint verification systems of PSG 

and 16+ meetings. 

LAC pupils are a standing agenda item at PSG 

discussed regularly at SLT meetings. Attendance and 

attainment information is shared with Social work 

managers to ensure most effective supports and 

early interventions. 

 

Each PSG is linked with attendance case 

conferences, with all DHTs meeting with Pupil 

Support Leaders to discuss every student with 

attendance less than 90% and to review plans and 

interventions. Letters are sent to Parents to support 

and/or challenge attendance, as is appropriate.  

 

Weekly whole school and year group attendance 

statistics are analysed and shared with SLT and IST 

members. The Royal High is consistently the second 

highest performing secondary school in the Local 

Authority. 

 

Effective storage of information for our most 

vulnerable pupils is in place in order to ensure that 

key stakeholders are aware and can access 

information as appropriate. Folders are in place for 

Welfare Concerns, Child Protection, Police concerns 

and LAC/LAAC arrangements (Cluster approach 

embedded). 

 

Almost all staff, parents and students know how to 

make a referral to IST for support and to promote, 

We take part in National and local surveys to 

value pupil voice, facilitate self-evaluation 

and to inform wider strategic aims. This also 

ensures we have accurate and up to date 

information about our school to inform our 

improvement planning. Examples include  

Healthy Respect, regarding young people’s 

views on relationships, sexual health and 

parenting and SALSUS surveys on Preventing 

bullying. 

 

Vulnerable learners are very well supported 

through our enhanced transition 

arrangements. Our Pupil Support staff will 

attend YPPMs for pupils moving on to RHS 

throughout their final year at primary and 

earlier with more vulnerable pupils. We know 

the youngsters coming to our school very well 

and this information is fully shared with all 

staff through staff training prior to the three 

day visit, the ASL tab in the tracking system, 

emails, case conferences and whole school In-

service day sessions. Our June CAT is 

dedicated to disseminating transition 

information regarding vulnerable learners to 

all staff. 

 

Almost all vulnerable young people are 

supported via successful and appropriate 

referrals to a widening number of partner 

agencies.  

• Improvements in employability 

skills and sustained, positive 

school leaver destinations for all 

young people 

 

Implement further innovative programmes 

to ensure we meet the needs of all learners 

in place of Pathway 4 interventions. 
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support and safeguard wellbeing, using the GIRFEC 

wellbeing indicators. 

 

Electronic assessments are regularly used by pupils 

and the school is recognised as a centre for good 

practice in this area.  

 

SLDR Positive destinations improved on last year, 

with 97.63% % of school leavers in a positive 

destination, the second highest performing 

secondary school in the Local Authority. This 

outperforms Virtual comparators (96.07%), the 

Authority (92.53%) and the National average 

(93.02%). 

 

96.15% of the most deprived 20% in SIMD 1-3 enter 

a positive destination; 87.1% of ASN learners enter a 

positive destination. 

 

SDS are now working with all S1-6 learners. There is 

a greater promotion of My World of Work through 

the MyWoW Ambassadors. 

 

 

The roles of teachers and 

specialist staff 

 

 

 

 

Key staff have completed Enhanced Autism 

Leadership training to further develop effectiveness 

of staff approaches and differentiated resources in 

all classrooms.  

GIRFEC filing and information system has been 

identified by the audit teams as sector leading 

practice. The system is now implemented in Cluster 

primary schools to ensure the most effective of 

information sharing as part of the transition process. 

 

VERY GOOD  WITH ASPECTS OF EXCELLENCE 

 

We take positive and proactive steps to 

ensure that factors such as the learning 

environment, family circumstances, health 

needs or disability, or social or emotional 

factors which may hinder learning are 

promptly identified and addressed 

effectively. Learning support staff and 

partner agencies in our school provide 

valuable support and advice to staff and 

individual learners and contribute towards 

meeting learning needs.  

Enhance and further develop relationships 

with business providers, to provide 

universal and targeted support to address 

issues of inequity and inequality. 

 

Increase staff knowledge, skills and 

confidence in meeting learning needs via 

CPD/CAT seminars. 

 

Expand CPD sessions on particular areas of 

interest or where there is a lack of 

knowledge relating to Integrated Support. 
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IST staff continue to support all curricular areas and 

most non-teaching staff to embed effective GIRFEC 

practices   

Specialist staff from Partner agencies have designed 

a programme of targeted CPD for staff to build our 

capacity in supporting our most vulnerable learners. 

These specialist staff build relationships with 

parents and contribute to Young Person’s Planning 

Meetings, ensuring holistic supports with the 

child/young person at the centre. 

 

Targeted support provided for the most vulnerable 

learners with 1:1 mentoring by Inclusion staff. 

Break and lunchtime support enhanced; lunchtime 

clubs established including ‘Sky Sports ’mentoring 

programme for targeted, vulnerable learners. 

 

 

An updated Directory of Services and 

comprehensive spreadsheet of partner agencies 

with contact details is available to all members of 

IST Team and disseminated to wider staff groups; 

partner agencies regularly attend PSG to build staff 

capacity. 

 

An increasing number of successful partnerships and 

alliances have been developed allowing for earlier 

interventions to support vulnerable learners.  

EAL specialists, the EWO, Skills Development 

Scotland and Early Intervention staff, the 

Educational Psychologist, Activity Agreement 

coaches and CLD all add value to the provision in 

school.  The school counsellor is also effective in 

supporting learners. Other partners include: Action 

for Children, RNIB, Speech and Language Therapy, 

VTSS, ICSS, CAMHS, Educational Psychologists, 

FilmFirst, HOTS, The Green Team, Panmure, 

Caledonian Youth, Triple Positive Parenting 

Programme, Social Work, Police, SNAP, RUTs, 

 

Children’s and Young Person’s plans contain 

appropriate learning targets for our learners. 

We are very good at involving parents and 

learners in reviewing learners’ needs and 

learning plans.  

 

IST staff provide a range of effective, valuable 

services to young people and staff. Their 

contributions cover the full range of roles 

associated with good practice in support for 

learning.  

 

Teachers plan and work very closely with 

partner services to ensure continuity and 

progression at transition time especially for 

those pupils who are looked after or most 

vulnerable. 

 

Support staff pay particular attention to the 

needs of vulnerable groups in the school, 

including those who are looked after. The 

progress and welfare of vulnerable groups is 

monitored, and staff draw on a wide and 

effective range of provision, from within the 

school and involving a wider group of 

partners, to design programmes which are 

well matched to the learners’ needs. 

 

Self-evaluation processes involve seeking the 

views of parents of learners with ASL needs, 

learners and those of ASL Service/Partner 

agency staff.  The impact of additional 

support is regularly evaluated, involving staff 

from ASL Services and other agencies as 

appropriate. The school listens to partners, 

values feedback and is very good at 

responding to concerns. 

 

Launch and co-ordinate the school’s 

campaign to become a Unicef: Level 1 

Rights Respecting School. 

 

Incorporate Restorative Practices in to all 

school policies and develop the Rights 

Respecting School Award. 

 

Embed MVP programme and Peer 

education programme, with Working group 

approach and further training to enhance 

staff capacity and pupil leadership. 

 

Ensure work provision entitlement for all, 

with particular focus on SIMD 1-4 and most 

vulnerable learners. 

 

Target work experience at vulnerable S3 

learners. 

 

Launch and co-ordinate the school drive to 

become a smoke free campus with NHS 

support, including the implementation of a 

school anti-smoking policy. 

 

Further investigate work experience 

options for S4-S6 with a particular focus on 

community links and potential 

partnerships. 

 

Incorporating and developing additional 

skills from specialist staff into SE 

programme particularly CEOPS. Link with IT 

faculty and trained staff to develop further 

inter-disciplinary links. 

Implementation of Stress Management 

Workshops for other year groups, after the 

successful S4 pilot project. 



The Royal High School SQIP 

 28 

Fairbridge, The Growing Confidence team, DofE, 

Sikh Sanjog, Bridge8, Edinburgh Young Carers 

Cyrenians, Spartans, Amber, the Circle Harbour 

Project, Family Group Decision Making, Nil By 

Mouth, Positive Realities, PlusOne Mentoring, the 

NHS and the Scottish Fire Service. Many 

partnerships involve significant joint planning, 

development of and the delivery of programmes 

and courses to ensure consistent, sustained 

supports to provide better outcomes and 

experiences for our young people. 

 

Conflict resolution workshops and anger/response 

management sessions are provided for targeted 

pupils in the BGE to equip them with successful 

strategies for life, learning and work. 

 

Restorative Practices whole school CPD and twilight 

sessions further develop staff capacity to meet all 

learners’ needs.  Homework Policy established along 

with enhanced supports for home learning in 

school. ASN and inclusion strategies are central to 

the policy. 

 

Year round faculty and individual drop-in support 

sessions are offered to all staff by our Educational 

Psychologist to help meet all learners’ needs. 

 

Positive destinations supported by college provision 

and uptake of pupils attending Tuesday/Thursday 

courses in Psychology, Child Education and 

Languages. SDS and Aspire relationships 

strengthened to support most vulnerable leavers 

with positive destinations.  

 

An enhanced Business Partnership with Virgin 

Money is established with support from Business in 

the Community. Work experience opportunities are 

A whole school Work Experience database 

has been established to track work 

experience provision in the Senior Phase and 

to ensure pupil entitlement is delivered to 

almost all learners. 

 

Work experience and employability skills 

contribute to a carefully planned programme 

of activities for S4 learners. 

 

Most of our S4 learners have completed work 

experience placements this session; this 

continues to be an area requiring further 

development. 

 

We work closely with our partner agencies, 

such as our School link Police Officer, 

Educational Psychologist, CLD worker and 

Action for Children staff to enhance curricular 

provision and additional supports. This can 

include input into specialist subject areas 

such as drugs, alcohol, etc. 

 

 

Ensure almost all Senior Phase students 

have accessed one or more DYW initiative 

by May 2017. 

 

Continue to work with specialist staff to 

maximise the potential of the Hub to 

support our most vulnerable learners; 

include further staff training and work with 

targeted students. 

 

Develop support for families in partnership 

with Sleep Scotland: provide help and 

advice to parents in order to establish and 

maintain a good night time routine; 

develop SE content for learners and build 

staff capacity. 
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provided for targeted individuals at risk of leaving 

school without a positive destination. 

 

Teaching staff are supporting most vulnerable pupils 

to get National 3/4 and AVU via the Hub, including 

SIMD 1-4. IST staff are co-ordinating support to get 

pupils minimum qualifications where appropriate 

 

 

Meeting and implementing 

the requirements of 

legislation 

 

 

 

All key staff have been refreshed in GIRFEC training 

externally. In-house provision, delivered by 

Educational Psychological Services and IST staff, 

continues to identify and disseminate best practice. 

Almost all staff feedback is very positive. 

 

All staff and partners take due account of the 

legislative framework related to wellbeing, equality 

and inclusion. This has been incorporated into 

whole school in-service training, including with the 

Equalities Act. 

 

We engage effectively with partners to 

promote a coherent whole school approach to 

learning for sustainability. We can demonstrate the 

impact of partnerships through improved outcomes 

for learners. We strive continuously to ensure the 

successful inclusion of all young people and their 

families. 

 

Children’s plans are in place where required and 

regularly reviewed with pupils and parents. 

 

Child and Young person’s planning meetings take 

place regularly, are documented and are well 

attended by appropriate professionals and in 

accordance with GIRFEC guidelines. 

 

EXCELLENT 

 

We ensure we meet the requirements of all 

appropriate legislation. We ensure that all 

staff are aware of their responsibilities. 

 

High Quality Staff training is put in place on In 

service days, through the CAT and CPD 

programmes. 

 

Key policies and procedures, including those 

related to ASL, GIRFEC, Student voice and 

Equality, are regularly reviewed to ensure 

they reflect and comply with changes in 

legislation and guidance on approaches to 

child planning. 

 

DHTs and Pupil Support Leaders attend 

National Conferences, including the Law 

Masterclass for Named Persons, to ensure 

sector leading expertise and early compliance 

with key legislation.  

 

5.3 DHT is a member of the Children’s 

Services Management Group and member of 

the multi-agency Strategic Outcome 4 group 

to develop Key Priorities around legislation 

and inform strategic school and community 

leadership. 5.3 DHT delivers GIRFEC seminars 

with NHS colleagues as part of multi-agency 

Ensuring the legislative requirements of the 

role of the Named Person are fully met. 

Build on agreements with GP practices to 

share pupil names if attendance is under 

85%; establish effective and secure 

communication systems for GP practices to 

share information. DHT to attend quarterly 

Child Protection conferences in local 

practice where RHS families are involved 

(pilot initiative with Davidson’s Mains GP, 

to be expanded following pilot). 

 

Further Develop our handbook, leaflets, 

web content and communication with 

parents and staff to reflect how we meet 

the requirements of appropriate 

legislation. 

 

Continue to develop GIRFEC procedures in 

school in line with legislative updates and 

National developments. 

 

Ensure all promoted IST staff complete 

Level 4 Child Protection Training. 

 

Access to Social Work SWIFT notes (read 

only) has been granted to help with the 

Named Person role to promote, support 

and safeguard wellbeing. Develop systems 

to ensure effective and appropriate use of 
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Staff Child Protection training has been refreshed 

and is up to date; most Pupil Support Leaders 

completed their Level 4 training as part of their CPD.  

 

All IST and support staff use enhanced Child 

Protection Guidelines for storage and sharing pupil 

information to ensure compliance with 2012 CEC 

Child Protection Audit. 

 

Excellent engagement by parents of most vulnerable 

pupils e.g. GIRFEC meetings 

 

The role of the Key adult has been fully 

implemented, ensuring the whole school provision 

of universal and targeted supports. Support of 

Learner partnership schools has been effective in 

developing Key Adult programmes. 

 

Cultural Awareness training delivered by Action for 

Children to IST and staff developing their careers 

towards Integrated Support to enhance knowledge 

of cultural issues including FGM, Forced Marriage 

and gender inequality. This enhances are capacity to 

support and safeguard young people around 

sensitive cultural issues. 

 

Student Equalities group contributing to National 

LGBT Youth Forum. Representation of Stonewall, 

LGBT Youth Scotland and The Equalities Network at 

Parents evenings; logo being displayed in the school 

as part of a strong visual promotion of equality, 

diversity, acceptance and tolerance. Evidenced by 

minutes, updated staff handbook sections and input 

into SE and Assemblies programmes. 

 

Policy and procedures updated regarding 

procedures to prevent and respond to bullying and 

prejudice. All staff are aware of their roles. 

 

and partner services approach, building wider 

capacity to support children and young 

people. 

  

Planning is proportionate and effective in 

meeting the needs of almost all learners, 

including, where appropriate, those who are 

Looked After. 

 

There are effective arrangements for working 

closely with learners and their Parents/carers 

to discuss learners’ progress and needs. 

Learners know their views are valued and 

respected. Parents are given a range of 

support and opportunities to be fully involved 

in key decisions about their child’s education. 

Information in school records about learners 

needs is regularly checked with parents/carers 

to ensure it is accurate and complete. 

 

There is a termly review of all young people 

around child protection folders and histories. 

 

P7 Pastoral notes are accessed by RHS staff to 

support with information sharing and 

identifying learners needs, in line with 

legislative requirements. 

 

SWIFT and disseminate information 

appropriately in keeping with the Children 

and Young People (Scotland) Act 2014. 
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LAC/LAAC students, Young Carers and member of 

Equality Group are standing members of Student 

Parliament. 
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5.9 Improvement through self-evaluation 

 

Commitment to self-evaluation 

 

A comprehensive self-evaluation calendar is in place and shared widely. Self-evaluation is embedded in all practice and 

contributes fully to the schools panning and strategic direction.  

 

Our self-evaluation focuses on key aspects of learners’ successes and achievements. It draws on a wide range of advice and 

evidence and is rigorous, systematic and transparent. Our teams reflect on current practice and evaluate any new initiatives, 

ideas and changes we have introduced. Where appropriate, we use accreditation schemes as a sound basis for improvement. We 

clearly identify strengths and areas for improvement. We share good practice regularly.  

 

We make transparent and evidence-based decisions on the allocation of resources to target key agreed objectives and achieve 

best value. A finance group has been set up to contribute to any key financial allocation decisions and a fair and consistent 

bidding process has been established for facultys and groups requesting additional resources.  

 

Our Curriculum Leaders and Senior Leadership Team demonstrate that they are committed to learning by making class visits, 

modelling good practice, giving appropriate feedback, sharing insights widely and stimulating self-evaluation. We actively 

reinforce a culture where staff feel able and confident to take lead roles within and beyond the classroom. Our approach to 

leadership is consultative and collegiate, securing shared commitment.  

 

We are committed to planning and implementing strategies for improvement. We understand the need for support and 

challenge, have demanding targets, manage change effectively and use best practice in self-evaluation to improve learning. 

Improvement in our school takes account of our capacity for improvement and staff have time to consider and embed changes.  

 

Through our consultation sessions we have developed a shared vision of what is important for our school, its community and our 

learners. We plan improvements in line with that vision. Results of our self-evaluation exercises are routinely used to consolidate 

what we do well and to share good practice for example, all faculty and SLT agendas contain a section to discuss Good Practice 

and this has been invaluable in sharing innovation across the school. SLT link members share what they find across their group of 

links.  
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Management of self-evaluation 

 

 

 

Our school community are all involved in our rigorous self-evaluation. Improvements in self-evaluation have ensured all 

stakeholders are genuinely involved in leading the school and shaping our vision and direction. Our calendar of self-evaluation is 

in place which involves parents, students and staff. This has given us the ability to respond throughout the session to arising 

issues and has created a truly flexible improvement planning agenda. Some of our evaluation exercises are listed below: 

• Regular classroom visits by SLT and CLs 

• Fixed “sharing good practice” agenda items 

• Student, parent and staff forums and focus groups 

• Student, parent and staff questionnaires 

• SQA and Prelim exam performance analysis 

• SEEMIS tracking and monitoring of all students (attainment & attendance) 

• Internal Walkthrough of focus faculties (12 month cycle) 

• Evaluation against the QIs on faculty and whole school basis 

• Monthly review of faculty and whole school improvement plan 

• Strong SLT links to faculties 

 

All faculties have self-evaluation folders to assist involvement. In addition whole school folders are maintained and widely 

referenced to enable improvement actions to be taken as a result of our self-evaluation across the community. We regularly 

feedback to parents, staff and students. 

 

Continuous improvement and successes and achievements for learners are central to our school’s strategic direction. We have 

ensured that Learning and Teaching is the central focus of our improvement plans, and that improvement priorities are linked to 

classroom practice. Through consultation groups, emails, presentations and summary leaflets we have communicated a clear 

view of our school’s aims so that the whole school community are clear and committed to their part in achieving them and aware 

of the implications for what happens in the classroom.  

 

As individuals and with colleagues, we evaluate our own classwork as reflective practitioners and make improvements. We work 

as a school community and with partner agencies to evaluate provision in order to secure continuous improvement, including 

major change where this is needed. We have very effective systems to gather the views of staff, parents, learners, partners and 

others about the quality of our work. We work in active partnership with other services for children to secure improvement. Our 

vision, values and aims are used as the basis for reviewing our work.  
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School improvement 

 

 

Our school community takes a joined-up approach to improvement across all that it does. We are committed to acting on the 

results of self-evaluation and can show clear evidence of improvement based on our actions as part of our self-evaluation. Our 

improvements focus particularly on continuing improvements to learning and teaching and the achievement of all learners. 

 

Our annual Staff Stress Survey and Improvement Planning Consultation Sessions have shown that we have developed a 

supportive work environment in which people share a sense of responsibility to ensure successes and achievements for learners. 

Our working relationships are built on trust and a genuine concern for staff and partners. We help people tackle challenging 

problems, share information and deal with difficulties. We reinforce an atmosphere of collective responsibility and mutual 

support across the school community. Everyone is encouraged to recognise and celebrate their achievements. We encourage 

staff leadership and development. 

 

Self-evaluation is key to our shared leadership and is used effectively to gain a shared understanding for the vision and direction 

of the school. 

 

What are we going to do next? • Continue to provide meaningful opportunities for shared self-evaluation to inform the vision and direction of the school 

 

• Continue to develop leadership across the school community and to provide opportunities for self-development 

 

• Continue to explore opportunities to enhance partnerships across the school community 

 

• Actively seek new partnerships with agencies, local businesses and community groups to further enhance the school 

provision. 

 

• Continue to improve parental engagement in the school in general and self-evaluation exercises. 

 

• Develop a RHS self-evaluation resource for use across the school based around the Walkthrough process 
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Improvement Plan 

 

3. Key areas for school improvement 

  

 

Improvement Plan - Key areas for school improvement 

Priority 1  – Improvement in attainment, particularly in literacy and numeracy. 

 

• High quality, inclusive learning and teaching and excellent classroom practice are consistently 

planned and delivered to meet the needs of all children and young people.  

• Young people are supported to take responsibility for their own learning and progress and 

develop independence as learners.   

• Effective approaches to identification, assessment, planning and support are in place for 

learners with additional support needs.  

• A range of performance data is used to help improve attainment/achievement for all, with a 

particular focus on improving outcomes in literacy and numeracy, improving attendance and 

reducing exclusions. 

• Effective approaches to assessment and moderation are in place at all levels to enable staff to 

make reliable, professional judgements of progress through CfE levels and report these 

confidently to parents and to CEC.  

• Effective arrangements are in place to track and monitor progress through the BGE and the 

Senior Phase, including wider achievements. 

• The curriculum includes clear progression pathways for all learners in literacy, numeracy and 

HWB. All staff take responsibility for developing these across the curriculum. 

• Employability, digital literacy and creativity are emphasised across all areas of learning.  

 

Overall Responsibility  

P Walker 

J Menzies 

QIs  

1.1 Collaborative approaches to 

self-evaluation 

1.1 Analysis and evaluation of 

intelligence and data 

1.1 Ensuring impact on learners 

‘successes and achievements 

1.3 Strategic planning for 

continuous improvement 

2.3 Quality of teaching 

2.3 Effective use of assessment 

2.3 Planning, tracking and 

monitoring 

2.4 Personalised support 

2.4 Removal of potential barriers 

to learning 

2.5 Early intervention and 

prevention 

3.2 Attainment in literacy and 

numeracy 

3.2 Attainment over time 
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Tasks 
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By Whom Resources Timescale Evaluation Evidence Impact 

Sep Dec Mar 

Further develop L&T 

group. 

   JM/ L&T group 

 

 

3 WG plus x 8 optional 

afterschool 

 Aug (L&T 

group) 

 

 

   Views from 

SLT/CLs and others 

with leading 

strategic and 

operational roles 

Documentation 

about 

programmes, 

policies – e.g.  

Learning and 

teaching, ICT, 

assessment 

Improvement 

plans, school and 

departmental 

Feedback from 

staff/learners/peer 

SCE 

Working group 

minutes 

Direct observation 

of impact on 

learners 

The school has a 

highly developed 

and thorough 

calendar of self-

evaluation activities 

which is well-

embedded in school 

practice. Staff at all 

levels are clear 

about their role in 

self-evaluation.  

Self-evaluation 

activities lead to 

identifying strengths 

as well as clear 

areas for 

improvement which 

are well-focused on 

learning, teaching 

and achievement. 

The school has a 

well-developed 

system of tracking 

learners’ progress 

which includes 

young people 

discussing their 

Continue to embed 

the Walkthrough, in 

line with HGIOS4. 

Observation of 

classroom practice 

by  peers, leadership 

teams and across 

departments. 

   JM 

 

 

JM/SLT/Staff 

volunteers 

 

 

 

Revised Walkthrough 

schedule 

 

Trained pupil 

walkthrough team 

 

Aug – June 

 

Ongoing 

throughout 

the year 

 

 

   

Progress with 

improvements 

monitored at link 

meetings termly 

     SLT/Staff 

Volunteers 

Entered into WS 

calendar 

Calendared link 

meetings  

 

 

termly 

 

 

 

 

 

 

 

 

Create a programme 

for staff to engage 

with challenge 

questions 

    Programme created 

and shared with staff 

x 8 optional 

before/after 

school 

throughout 

session 

   

Expand the 1:1 iPad 

rollout to include 

current S3 moving 

into Senior Phase. 

   WR/MD/PW/JM 

 

Purchase and set-up of 

iPads. 

Parents Evening – 

issue of iPad 

Sessions with new S4 

pupils on use of iPad 

August/Sep 
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Create further 

opportunities for 

professional 

collegiate learning 

activities 

   JM/PW/HD 

 

JM/AS 

 

 

 

 

 

 

 

Ongoing 

throughout 

the year at 

lunchtime or 

afterschool 

   Feedback about 

impact of staff 

development 

programmes 

Observation and 

reflection on 

learning and 

teaching: matching 

learning 

opportunities and 

support to the 

range of learning 

needs 

 

Sampling with 

individuals and 

groups of learners: 

the quality of 

support and 

challenge in tasks 

and learners’ 

responses 

 

Staff/teachers’ 

plans and 

programmes to 

meet differing 

needs and levels of 

attainment 

 

The quality and 

use of learning 

progress with class 

teachers; termly 

tracking reports 

being sent home to 

parents; regular 

conversations with 

class teachers; and 

monitoring of 

learners’ progress 

by faculty leaders, 

senior leaders, and 

guidance staff. 

Approaches to 

tracking focus well 

on vulnerable 

groups. 

Good practice is 

developed and 

shared through 

teachers visiting one 

another’s classes, 

and also through 

classroom visits by 

the senior 

leadership team, 

teachers from other 

schools, and young 

people. 

 

The comprehensive 

and systematic 

approaches to self-

evaluation, 

professional 

Explore 

opportunities for 

further professional 

collegiate learning 

activities with 

‘learning partners’. 

 

   SLT/CL 

 

 

 

 

 

Learning Partners 

In-service day time/DT 

time/exam leave/staff  

 

Ongoing 

through the 

session  cover 

 

 

   

Implement CAT 

testing in S1. 

   

 

JM/PW/WR/MD 

 

Purchase CAT 

test 

 

Timetable for 

testing 

   

Increase 

opportunities 

for staff to 

develop a 

shared 

understanding 

of literacy and 

numeracy 

levels at L2, L3 

and L4  and 

agreeing 

standards. 

   

 

IST/Literacy/Numeracy 

Coordinator 

 

WSCT 

 

DT 

   

Calendared reviews 

of the progress of all 

learners, including 

those identified ‘at 

risk’ (from FPro 

system and Insight).  

   JM/PW/Tracking 

Lead Teacher 

 

Reporting and 

Monitoring Calendar 

Ongoing 

throughout 

session 
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Develop further the 

schools vision and 

values. 

Communicate and 

promote our vision 

and values to staff, 

pupils and partners. 

   PW/JM Feedback from initial 

sessions 

Time at August In-

service 

August In-

service 

   resources 

including ICT 

 

Data on 

improvements in 

learners’ progress 

Attainment and 

achievement data 

trends 

 

 

 

 

learning for staff 

and leadership 

development are at 

the core of the 

school’s success in 

improving learning, 

attainment and 

achievement. 

The school has used 

self-evaluation and 

professional 

learning for staff 

exceptionally well to 

take forward 

Curriculum for 

Excellence and in 

ongoing curriculum 

development and 

review.  

Among staff there is 

a strong 

commitment to self-

evaluation for 

improvement. Staff 

focus continuously 

on the quality of 

learning and 

teaching across the 

school and young 

people benefit 

greatly from this. 

The senior 

leadership team 

have worked well 

with staff, parents 
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and learners to 

establish a culture 

of continuous 

improvement in the 

school. Leadership 

of change is strong 

overall resulting in a 

culture of ambition 

and achievement, 

and consistent and 

highly effective 

practices across the 

school. 

Staff skilfully take 

leadership roles in a 

range of school 

developments and 

initiatives. 

 

Continue to make 

use of attendance 

case conferences 

and add new 

Tracking Case 

Conferences to 

engage IST and SLT 

in supporting young 

people towards 

success 

X
 

  P Chambers Development time 

Case conference time 

Oct 15    Attendance case 

conferences in 

place 

 

Tracking case 

conferences in 

place s3-6 

 

CLD engaging with 

identified groups 

of vulnerable 

learners. 
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 Priority 2 – Closing the attainment gap between the most and least disadvantaged children. 

 

 

• All legislative requirements, including those for safeguarding and child protection, are in 

place and fully adhered to. 

• Steps are taken to promote the rights of the child, embrace diversity and advance equality, 

inclusion and accessibility.  

• All staff are aware of who the least and most disadvantaged young people are in our school.   

• Staff know and understand our schools particular attainment/achievement gap. They use a 

range of performance data to close this gap, including for those living in poverty, Looked 

after Children and other disadvantaged or vulnerable groups.  

• Inequity, including in the cost of the school day, in school systems and use of resources, is 

actively addressed. 

• All children and young people benefit from high quality universal support.  

• Targeted support and well-planned interventions are based on early identification of 

additional support needs to ensure learners make continuous progress.  

• All children and young people have frequent opportunities to discuss their learning with a 

key adult who knows them well, and helps them to plan appropriate next steps.  

• Tasks, activities and resources are effectively differentiated to ensure appropriate pace and 

challenge for all, including the most able.  

• The curriculum provides flexible learning pathways which lead to raising attainment and 

closing the gap through meeting the needs and aspirations of all learners.  

• The school works effectively with partners, including parents and specialist services, to 

remove barriers to learning. 

• Participation in regular, high quality professional learning opportunities and adapt their 

practice to improve outcomes for all learners.  

 

Overall Responsibility  

P Chambers 

J Menzies 

QI: 

1.1 Analysis and evaluation of 

intelligence and data 

1.1 Ensuring impact on learners’ 

successes and achievements 

1.5  Management of resources and 

environment for learning  

2.2 Development of the curriculum 

2.2 Learning pathways 

2.3 Planning, tracking and monitoring 

2.4 Targeted support 

2.4 Removal of potential barriers to 

learning 

2.5 Engaging families in learning 

2.5 Early intervention and prevention 

3.1 Inclusion and equality 

3.2 Equity for all learners 
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By Whom Resources Timescale Evaluation Evidence Impact 

Sep Dec  Mar  

Develop further 

FPro system in 

the BGE which 

will inform 

conversations 

between 

learners and 

key adults  

   

PW/Tracking 

Lead 

Teacher 

 

 

 

 

 

 

S2 SALs  

Friday 

Form 

 

 

 

 

 

 

 

Ongoing 

throughout 

session 

 

 

 

 

 

 

   Feedback from learners 

 

Feedback from parents, 

members of wider 

community 

Learner focus groups, 

analyses of 

questionnaires 

Meetings with pupil 

representatives on 

committees e.g.  school 

council, eco group 

 

Feedback from school 

staff, ASL Service staff, 

parents and learners and 

processes for the use of 

this feedback in self 

evaluation 

 

 

Staff observe learners closely, and 

carefully assess and track their progress 

and achievements 

 

All staff share a common understanding 

of their collective responsibility for 

addressing learners’ needs.  The range 

and quality of support across the school 

is outstanding.  Staff take positive and 

proactive steps to meet the learning, 

personal and social development needs 

of all young people.  They place a high 

priority on supporting young people’s 

mental and emotional wellbeing and 

have developed a culture of ambition 

and achievement for all young people.  

 

Across the school, staff have a strong 

focus on ensuring individual learners 

are developing and progressing well 

through appropriately challenging 

learning, with well-planned and 

targeted support. 

 

 

Learners are making good progress and 

achieving their short term targets. 

 

The school has developed highly 

effective ways of ensuring all young 

Develop further 

procedures to 

make sure that 

all families have 

what they need 

to access all 

aspects of 

learning with 

the curriculum 

and wider 

achievement 

opportunities. 

   

PW/PC/Dee 

Scott/JM 

 

 

 

 

 

 

 

 

 

 

1 in 5 

policy 

circulated 

to all staff 

and 

partners 

 

 

 

 

 

 

 

 

August/September 

 

 

 

 

 

 

 

 

 

 

 

   

Continue to 

provide 

opportunities 

for equalities 

committee & 

Rights 

Respecting 

Schools.  

   

PC 

 

 

 

 

 

 

 

 

Lunchtime 

meetings 

 

Time at 

Assemblies 

 

 

 

 

Ongoing 

throughout the 

session  
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Continue to 

engage staff in 

regular 

professional 

learning to 

ensure that 

they are up-to-

date legislation 

affecting the 

rights, 

wellbeing and 

inclusion of all 

young people. 

   

PC/JM 

 

 

 

 

 

 

 

 

 

 

 

Key partner 

agencies  

WSCT 

Optional 

lunchtime 

and after 

school 

sessions 

 

 

 

 

 

Ongoing 

throughout the 

session 

 

 

 

 

 

 

 

 

 

   people have the support they need to 

achieve well.   

 

 

Staff know and care for the young 

people very well.  All teachers plan 

lessons effectively.  They include tasks 

and activities which take appropriate 

account of varying learning needs and 

abilities and help to develop learners 

self-esteem and confidence.  

 

Approaches to tracking focus well on 

vulnerable groups including looked 

after children, those who have English 

as an additional language and those in 

the lowest 20% for attainment and 

attendance. 

 

Look for 

positive 

interventions 

to improve 

outcomes for 

lowest 20% 

including sports 

mentoring, 

study support 

etc. 

   

PW/JM/PC Stevie 

Leckie 

SRU 

Growth  

Ongoing 

throughout the 

session 

   

Evaluate Key 

Adult 

implementation 

and enhance the 

delivery of 

universal 

support 

X
   

PC 

IST staff 

Staff with 

leadership 

roles 

Survey 

monkey 

Staff time 

Development 

time 

Key Adult 

time 

 X   Whole school Key Adult 

programme with 

support from IST 

IST staff supporting S1-6 

Key adults with the role 

and identifying Targeted 

support role to be led by 

IST 

High quality delivery of universal 

support for all learners  

Universal support role developed across 

the school, with staff supported in the 

Key Adult role 

 

Targeted support delivered by IST staff 

where appropriate 
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Child Protection 

delivery to all 

staff  

X
   

PC 

IST staff 

 

CPD time 

In-Service 

input 

 X  X Learner conversations 

built into the Key Adult 

programme in line with 

whole school reporting 

and target setting 

All staff, including non-

teaching staff, up to 

date with Level 1/2 CP 

training 

IST staff all trained to 

Level 4 

Student Teachers and 

Probationers all attend 

in-house CP training 

sessions 

All staff aware of school 

and CEC CP 

responsibilities and 

procedures 

Staff teams in Primaries 

and in RHS in place 

Scoping exercise 

regarding parents 

completed 

Use of Insight and SIMD 

data to inform staff 

IST teams and partner 

agencies supporting 

most vulnerable learners 

more effectively 

Development of 3-5 year 

strategic plan 

Effective tracking and 

monitoring, including 

Pupil Trails 

Literacy intervention 

tracking P2-S3 

Strategic earlier 

intervention for 

Tracking of most vulnerable learners 

Robust data analysis improves ability to 

track learners’ progress 

Develop 

Transition 

strategic change 

initiative 

regarding less 

advantaged 

learners. 

X
   

PC 

IST 

Key staff 

 

Twilight 

sessions 

Meeting 

times 

Staff 

development 

IST 

ASL Services 

Cluster SLT 

Team Around 

the Cluster 

(TATC) 

Pupil Focus 

groups 

Parental 

focus groups 

  X X 

Lead and 

promote 1 in 5 

Poverty initiative 

across school 

 X
  

DS 

PC 

In-Service 

Twilight CPD 

Funding to 

promote 

inclusion 

opportunities. 

 X X  

Evaluate and 

further develop 

supports for 

more vulnerable 

learners 

X
   

PC 

IST 

ASL 

Services 

  X X  

Continue to 

promote 

positive 

   

SLT Ongoing     
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behaviour 

strategies and 

have clear 

strategies in 

place for those 

at risk of 

pathway 4 or 

exclusion. Aim 

to reduce 

exclusions as far 

as possible with 

in-house 

strategies and 

interventions 

supporting those 

at risk 

identified young people 

at risk of a negative 

destination re curricular 

pathways. 

Continuum with RAFA 

strategies currently 

place in S3/4. 

Primary staff feedback 

Parental feedback 

Pupil focus group 

Uniform Exchange 

system established and 

effectively maintained 

Staff better informed of 

families affected and 

how to mitigate impact 

of poverty 

Positive provision of 

opportunity to ensure 

improved equity of 

outcome 

Embedded weekly LAAC 

mentoring and improved 

communication to staff, 

including on the Tracking 

and Monitoring system. 

 

Implement a vigorous 

programme of tracking, 

monitoring and 

mentoring for all Young 

Carers 

 

Next Steps (to be completed during session at review points): 
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 Priority 3 –  Improvement in children and young people’s health and wellbeing 

 

• All legislative requirements are in place, fully adhered to and promote the health and well-

being of all young people, including those for whom CEC is a corporate parent.  

• There are clear, appropriate and up to date policies and procedures in place to ensure the 

safeguarding of all children and young people, including child protection.   

• All staff take part in regular professional learning on safeguarding and child protection and 

are confident in responding to any issue. 

• Policies for pastoral care are clear, appropriate and implemented effectively. All children 

and young people have access to a named person.  

• There are well-embedded systems in place to promote well-being across all aspects of 

school life.  

• Completion of Pupil Wellbeing Questionnaires is encouraged and used to help inform 

improvements to children and young people’s health and wellbeing. 

• All children and young people access two hours of quality PE a week. 

• Staff undertake professional learning and use appropriate approaches and resources to 

promote resilience, mental wellbeing, keeping yourself safe, rights respecting work and 

responsible citizenship.  

• Record keeping is maintained to the highest standards. 

 

Overall Responsibility  

P Chambers 

QI: 

1.2  Impact of career-long 

professional learning 

1.2 Children and young people 

leading learning 

2.1 Arrangements for safeguarding, 

including child protection 

2.1 Arrangements to ensure 

wellbeing 

2.1 National guidance and legislation 

2.4 Universal support 

2.4 Targeted support 

2.4 Removal of potential barriers to 

learning 

3.1 Wellbeing 

3.1 Fulfilment of statutory duties 
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Tasks 

C
o
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C
o

n
sid

e
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n 

By Whom Resources Timescale Evaluation Evidence Impact 

Sep Dec Mar 

Continue to provide 

time for Pupil Voice 

Coordinator, Year 

Councils and Pupil 

Parliament. 

 

  

MM/SLT 

 

 

 

 

MM/Year  

Time in 

calendar and 

Assemblies 

 

 

 

Ongoing 

throughout 

the session 

 

 

 

   Learner focus groups, 

analyses of 

questionnaires 

 

Meetings with pupil 

representatives on 

committees e.g.  school 

council, equalities group, 

pupil parliament, eco 

group etc  

Discussion with learners 

 

 

 

 

 

Young people at all stages are 

developing leadership skills and playing 

an important role in school 

improvement. The school seeks and 

acts on their views regularly. 

Learners’ experiences are enhanced 

through a wide range of opportunities 

to achieve beyond the classroom. 

Young people’s views are regularly 

sought, discussed with them and used 

to improve the school. 

Young people willingly assume 

positions of responsibility and 

contribute successfully to the life of the 

school and the community. 

The pupil council and pupil parliament 

is successful in having a positive impact 

on important aspects of school life, 

such as learning and teaching and on 

the wider community. 

Young people across the school act as 

role models, develop team work and 

take on leadership roles. 

Young people are actively involved in 

peer education and mentoring 

Continue to share pupil 

views and action points 

and at Assemblies and 

on pupil voice notice 

boards. 

 

  

Heads  

 

 

 

 

Assembly 

time 

 

 

 

 

Ongoing 

throughout 

the session 

 

 

 

   

Use the new FPro 

system to record 

pupils’ involvement in 

focus groups. 

 

  

PW/JM/KR FPro system 

 

 

 

Ongoing 

throughout 

the session 

   

Review and develop 

further the opportunity 

for pupils at all levels 

to take on sustained 

leadership roles. 

 

 

  

DS/FW/PW 

IST 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

   

Work towards 

becoming a Level 1 

Unicef: Rights 

Respecting school  

 

  

SR/JM Steering 

group of 

pupils, staff, 

parents and 

members of 

the local 

community 

From 

August 

onwards 
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schemes, some of which they have 

developed themselves. 

Implementing Named 

Person legislation in 

line with the Children 

and Young Person’s 

(Scotland) Act 2014. 

X
 

  

PC 

IST 

In-service 

Twilight CPD 

Input with 

Parent forum 

CMSC 

TATC 

  X  Develop the Integrated 

Support Team handbook, 

leaflets, web content and 

communication with 

parents and staff to 

reflect how we meet the 

requirements of 

appropriate legislation. 

Policy and procedures 

updated in line with CEC 

requirements. 

Parents / carers informed 

and aware. 

Updated policy and 

procedures posted on 

school website. 

Student voice involved in 

ensuring legislative 

requirements are met. 

 

 

Progress towards Unicef: 

Level 1 Rights Respecting 

school status 

 

Identified S1-3 ESBR girls 

Support group 

established through term 

1 

 

 

Provide ongoing CPD 

and support for all 

staff on meeting 

relevant legislation, 

including GIRFEC and 

the Children and 

Young People’s Act   

X
 

  

PC 

IST 

Partner 

Agencies 

Twilight CPD 

Probationer 

and Student 

teacher input 

 

Throughout 

session 

 X X 

Equalities and Anti-

Bullying procedures 

updated and shared 

with staff 

X
 

  

PC 

IST staff 

Working 

Group 

Student 

equalities 

group 

CPD time 

In-service 

input 

Assembly 

time 

Key Adult 

time 

Sept 16 

(initial) 

 

Full update 

by end of 

Term 1 

X X  

Implement the Rights 

Respecting School  

 

X
  

SR Steering 

Group 

In-Service 

time 

Key Adult 

  X X 
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Emotional School 

Based Refusers (ESBR) 

pilot established for 

girls in the BGE 

 

X
  

PC 

A Hendry 

ASL 

Services (A 

Gray, L 

Johnston) 

RHS staff for 

identified 

  X  Parent /carer support 

Improved HWB, via pupil 

questionnaire 

 

Improved attendance 

Progress in learning 

Increase provision of 

mental health and 

wellbeing content in SE 

programmes, responding 

to Pupil Council feedback 

and IST self-evaluation. 

Places on parenting 

courses offered to those 

with most need. 

 

Consolidate Growing 

Confidence 

programme with 

Parents, students and 

staff.  

 

X
 

  

PC 

HS 

CLD and 

Parent 

Support 

Groug 

SE time 

Key Adult 

time 

CLD support 

for Parent / 

Carer sessions 

City-wide and 

localised 

positive 

parenting 

programmes. 

Twilight CPD 

  X   

Next Steps (to be completed during session at review points): 
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Priority 4 – Improvement in employability skills and sustained, positive school leaver destinations for all young people 

 

  

 
• Effective partnerships are in place to enable young people to access a flexible and varied range 

of learning pathways that support them to a sustained positive destination.  

• Effective networks of support and opportunity, through active collaboration between schools 

and with partner services and agencies, also support this.  

• All staff and partners provide very good opportunities for young people to develop and apply 

skills for learning, life and work in motivating contexts for learning. This includes employability 

skills. 

• Children and young people understand the value of the skills they are acquiring and how these 

skills support them to achieve a sustained positive destination.  

• Staff engage with the DYW National Standards for Career Education and Work Placements to 

support all young people to a sustained destination. 

• Subject and job choices based on gender stereotyped occupations are actively challenged. 

 

Overall Responsibility  

D Simpson 

QI: 

1.3  Developing a shared vision, 

values and 

aims relevant to the school and its 

community 

1.3 Strategic planning for continuous 

improvement 

1.3 Implementing improvement and 

change 

2.2 Development of the curriculum 

2.2 Learning pathways 

2.2 Skills for learning, life and work 

2.7 Collaborative learning and 

Improvement 

3.3 Creativity skills 

3.3 Digital innovation 

3.3 Digital literacy 

3.3 Increasing employability skills 
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Tasks 
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By Whom Resources Timescale Evaluation Evidence Impact 

Sep Dec Mar 

Explore ways to further 

implement DSYW 

recommendations 

including consolidating 

work with current 

partners 

X
 

X
  

A Curry 

I Welsh, P 

Walker, P 

Chambers 

Development 

time, DSYW 

funding for 

new 

developments, 

planning time 

with partners 

Mar 16 X  X Lead teacher appointed 

plus I Welsh. 

 

Planning careers fair, new 

links to business partners. 

 

SDS involvement in 

promoting DSYW across 

whole school community 

 

Enhance work with SDS 

work coaches to intervene 

earlier with more 

vulnerable and SIMD 1-4 

learners.  

Further develop risk matrix 

to identify young people at 

risk of negative destination 

earlier and intervene 

effectively. 

Improved strategies to 

ensure all students are 

aware of post-16 options. 

Focus Positive destination 

strategies on ASN learners 

and improving positive 

destinations for most 

vulnerable learners. 

Involvement in p7-1 

Transition programme. 

Staff and parents updated 

regarding faculty links to 

post-16 destinations, 

 

Improve strategic 

partnership with SDS, in 

line with Partnership 

Agreement 

X
   

P 

Chambers 

F White 

SDS Resources 

16+ Planning 

In-Service 

Twilight CPD 

Parents event 

in Term 1 

Dec 16  X  
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including Foundation 

apprenticeships 

 

Build a bank  of  

employability 

partnerships 

 

Ensure curricular and 

timetabling articulate 

with this 

X
  

 

 

A Currie 

SfP 

College, 

SDS links 

 

DS 

 

SfP 

Event in 

September, 

Meeting to 

organise and 

follow up. 

 

 

January 

2017 

 

 

 

 

  Parent and pupil 

participation 

Employer engagement and 

evaluation 

 

 

Audit of curriculum 

pathways and flexible 

arrangements 

 

Database accessible and 

shared with all staff 

 

 

 

 

 

 

 

 

 

Pupils able to link 

curriculum pathways on 

into positive destinations- - 

- evidenced by use of focus 

group interviews and 

snapshot surveys of sample 

groups. 

Improved progression of middle 

ability pupils into employability 

pathways 

 

 

 

Pupils aspirations  are matched 

provision in school and 

opportunities available outside 

school 

 

More informed and targeted 

choices made for senior phase 

coursing. 

 

 

 

 

 

Establish current practice/ 

networks 

 

Co-ordinate /create 

calendar of events/  

contacts using partners 

and existing practice. 

Ensure balance of BGE 

and SPhase provision. 

   

A Currie 

 

Database of 

opportunities 

and providers 

 

January 

2017 

 

 

 

   

Use skills profile for pupils 

to  audit their skills 

against, and relate this to 

employability. 

 

   

A Currie Before and 

after event 

survey 

CPD slot in 

Sept or Jan IS 

day  

 

Create 

September 

promote 

October 

Apply 

Jan FEB 17 

 

   

 

   

      



The Royal High School SQIP 

 52 

Create a whole school 

approach to skills- 

common terminology/ 

regular usage and linking 

to curric areas/ visual 

display on each wall. 

Continue to link subject to 

employment pathways. 

 

   

Working 

Group 

CPD slot in 

Sept or Jan in 

Serv  day 

Icons and 

DYW 

framework 

 

Ongoing 

but to be 

complete 

by 

October. 

    

Staff use the DYW National 

Standards for Career 

Education and Work 

Placements to support all 

young people to a 

sustained destination. 

 

 

 

 

 

Target groups where skill 

profiles are known to be 

incomplete 

 

 

 

 

 

 

   

SfP 

identify 

Subject/ 

SfP SfL 

SDS follow 

up 

overseen 

by year 

head 

SfP 

DS 

January 2017     

5- Continue current 

practice in following up 

positive destinations 

 

   

F White Ongoing     
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6-Undertake 3 areas of 

research on employment/ 

skill preconceptions ( 

including gender, SIMD, 

ethnic )  to inform on 

stereotypes to challenge: 

 

1-pupil, parent and staff 

perceptions of course 

choice/ pathway 

perceptions regarding 

gender/race/background 

 

2- track actual choices 

related to above factors 

and follow up on findings-

by reviewing course 

choice provision advice/ 

information given at key 

points prior to course 

choices 

 

3- Review current course 

choice changes with 

current Senior phase to 

consolidate process and 

address any issues 

identified. 

 

Share information with 

staff and devise strategy 

to address issues 

identified. 

   

 

 

 

 

 

 

 

 

 

 

IWE/ DS 

 

 

 

 

 

 

DS- SfP 

 

 

 

 

 

 

 

 

 

DS with 

CL’s for 

course 

planning 

for 

2017/18 

 

 

DS / SLT 

Xmas 2016     

Next Steps (to be completed during session at review points): 
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Priority 5 –  All schools and establishments should engage in professional learning programmes for all staff in relation to promoting accessibility and 

equalities, with particular regard to children and young people with autism. 

 

  
• Effective arrangements are in place to implement the CEC ASL pathways, including the CEC 

autism planning tool. 

 

Overall Responsibility  

P Chambers 

QI:  

1.2 Impact of career-long professional 

learning 

2.1 Arrangements to ensure wellbeing 

2.1 National guidance and legislation 

2.4 Removal of potential barriers to 

Learning 

2.5 Engaging families in learning 

2.6 Arrangements to support learners 

and their families 

3.1  Fulfilment of statutory duties 

3.1 Inclusion and equality 

 

Tasks 

C
o
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a
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n
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e
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t
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By 

Whom 

Resources Timescale Evaluation Evidence Impact 

Sep Dec Mar 

DHTs to attend 

ASL autism 

training 

X
   

PC 

JM 

DS 

ASL 

Services 

CPD 

March 17   X Attendance at session on 7 

March 2017 (tbc) 

Strategic planning and support for whole 

school and key team support for pupils / 

parents affected by autism spectrum 

disorders 

Building on 

whole staff 

autism training, 

including In-

service sessions 

and twilight 

CPD 

X
   

PC 
A Hendry 

D Hislop 

 

In-Service 

time 

Twilight 

CPD 

programme 

  X X Whole staff evaluations during 

August 16 In-service 

Development of PEERS group 

for ASD and pupils with Social 

Communication difficulties. 

Lego Therapy developed as 

part of lunchtime provision for 

most vulnerable 

 

Whole school staff increasingly effective 

in meeting the needs of all learners with 

autism spectrum disorders 
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Developing the 

use of the CEC 

autism planning 

tool and the 

Autism Toolbox 

 X
 

 PC 
A Hendry 

D Hislop 

 

Twilight 

CPD 

programme 

  X  Planning tools used in YPPM 

and for tracking learner 

journeys 

Families involved in effective 

planning 

Increasing staff awareness and 

use of the autism toolbox in 

supporting learners and 

families. 

 

Continue to 

provide CPD 

with Partner 

agencies, ASL 

service and the 

Integrated 

Support Team 

for all staff. 

 

X
 

  PC 

IST 

A 

Hendry 

M 

Forrester 

ASL 

Services 

In-Service 

time 

Twilight 

CPD 

programme 

      

Next Steps (to be completed during session at review points): 
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5. Summary of evaluations against key indicators 

 

Evaluation key:  

Level 6 Excellent Outstanding or sector leading 

Level 5 Very Good Major strengths 

Level 4 Good Important strengths with areas for improvement 

Level 3 Satisfactory Strengths just outweigh weaknesses 

Level 2 Weak Important weaknesses 

Level 1 Unsatisfactory Major weaknesses 

 

 

QI 

 

 

 

Evaluation 

 

 

1.1 

 

 

2.1 

 

 

5.3 

 

 

5.1 

 

 

5.9 

 

 

 

 

Improvements in performance 

 

 

Learners’ experiences 

 

 

Meeting learners’ needs 

 

 

The curriculum 

 

 

Improvement through self-evaluation 

 

 

5 

 

 

5 

 

 

5 

 

 

5 

 

 

5 

 


